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Padmr SECOME: BILE\UAt'*EDUCATION AT .
L - SARAH- g HALE-RIGH-SCHOOL e

. Sy -,
S . 345 Dean Street ,
Brooklyn, New York ,

5 .

P ;+.. _Total School Population: . 2,650 students . . .

Year of Operation: . 1980-198i, first year of three- -
R~ - year funding cycle. ]
. . P - . . . L] ‘ . . . :
Target’Languages: . Spanish, French/Creole b N 12
; ~ T L e ‘ -4
Propoaed Target Popu]ation* 350 ~ ;ﬁ
: N o ’
Principal - . Mr. Bernard Wolinez . : — H
- *Program C0ordjnatog:‘hi ST Ms, A]ba Del Valle R N . B f%
OVERVIBA - . , i

T . . - ) ' :

— Project Become is desdgned to'pruyide instructional and Support--

<

Y

iue.Servﬁces tq approximateiy 350 Hispanic and Haitian students. In '

addition to academic suojects'offered in tne‘dative 1anguage (Spanish ‘ ‘

and,ﬁrench/Creole),.students have the opportunity to take vocationai
or career~orianted<c0urses, and may participate in a work-studﬁ proqram. o
Ihe three major'tareer areas offered are business education, cosmetolod¥
-*and health careers. Students may opt to particiate in Project Enterprise,
an industria] arts production project, and other pratical arts classes.

. They participateiin music, art, and physical educatid classes with main-
stream students. In addition to instructionai servicis, students may'be
-p]aced in work experience internships or after-séhooi.jobs. They also
receive guidance counse]ing, grade advisement, and the services of the’
.program S, family assistants. The project director and curriculum/re-

.

. Source specialist provide additional support to students. Extracurricular
.
activities, cultural activities and trips are also offered.




= parking 10t f om the-main schdo1 bai]ding,\i: 1oca+ed at 500 Pac1f1c
R

. the factony uhfch 1t onqe wav.

tl students generally have c1asses 1n the~main bui1d{nd as we11 As 11ttie

. result, sounds carry from'one class to anether, although usually not '

.

T

A 1. CONTEXT- + - - o

SITE CHARACTERI:TICS THE SCHOOL - L - T el

project Become is housed in an 3Ader three-story stone buildinq - :

L
adjacent, te Sarah Jo Ha]e High School. . TTe “west wing," separated by a v {

in s

. Street near d ntown Brook1yn. The ma ) q}wguilding is a large

three-sto"y stoae structure, appvoximate?y ears old, The west wing

s somewrat neweﬁ, with cemen@ and tile intsg

o,.-

alls reminiscent of =

va

‘.,

» s

Bilingual classes are ofr-red 1n the west winq, althouqh

- o

) time is a1lowed between c1a$ses, sfudents must rry from‘one building
. Loy
to another. Thus, bi]ingual sociil studies, sciénce, and mathematics

may be offered in the west wing, while E S L‘, Eng1ish ceqdinq, Spanisn,

typing, cosmetology art, and gym‘may be taken in the main building.

! § . : ‘e -

~

- ‘\ Ihe prog;am‘has'd??ices:and lassrooms predominant]y on one ' i ;

floor. Although classroom space i%. adequate, office and storage space !

ds cramped into small rooms apparently not intended for such use, As a ' K
wrequt space fofvconferences, student study areas, and materials storage ' "(i

is 1im1ted.. G1assrooms were formed by adding wa1ls wiﬁhﬁn what had been |

. an open space. These interior walls do not extend to the ceiling. As a

obtrusively. St?eet.noises)i:;usdmetimes”1oud, but not usually disruptive.
- N 4 [ . ,

\,.-’ . "’ \d’

S P ¥
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»

predominantly working class.‘.To the west, along Atlantic Avenue, a sizeable ,—

- 1)

THE NEIGHBURHODD COFTEXL

P pa— . e

. The jmpediate,area is one characterized by copplex processes of
ui‘ban decay; chapge, and reqovation. Located near a once thriving commercfal
ione, somélaréas are seriouély deterforated\with many empty Stores, de-
caying miiti-story builﬁings and brOWnstones. In other areas, ren;vation'
is taking place, and numbers of ‘middle 1ncome fami]ies -are moving into
the neighborhoods. Oq,gggrby Fulton® Street, considerable efforts are

being. made to bpgrade stores and shopping services in the area. A

. On the whole, the area is still one of-pld or aging brownstoﬁes,

sma]] fectories, and struggling bysinesses. Because of its central Toca~

tinn, the area is well secvnd by public transportation. -

The ethnic compositicn of the immediate area is 1arge1y black

Amentcdn, Hispanic, and Hattian, in that erder. All of these groups are

Middle Eastera community is 1ocateq, Students from these families are not

represented in any numbers at Sarah J. Hale,

L)

LANGUAGE USE_Ii{ THE COMMUNITY

The families .f Haitian students tend to use Creole or French —
at home and with friends outside their homes. Spanish is spoken in the
houses of Hispanics and in some'small local businesses, but Engf?;h
generally prevails in the communfty (much of it black English). While
bilingual students (especia]]y Hispanics) tend to use their native
language with ‘their peers and in their classes, the neighborhood is not

as a whole linguistically isolated.

-3-




Lo HISTORY OF SERVICES TO LEP STUDENTS AT SARAH J.. HALE ’ -
;‘“ ‘ R Sar§h J. Hale High §choél is tocsted near and se;ves one of
’ 'the oldé;t ﬁuerto Rican coemunities {n New York City. According to'the
p}inEipal, £.5.L. classes were initiated ten years ago. Prior to the v - T
:‘» receipt of a five year Title vil grant in 1975-75, the schoo! had fnitiated
;f a pilot arcject under the mabdata‘of the Aspira Consent Dehree.for maier1als‘
‘deve}opment. The Title VII program, Prcject SABER, was an academic basiz
b1i1nqua1 program serving Hispanic studenté. uhe? the funding cyéle gndeg,
services :Fre refocussed and exq?nded t} 1nc?ude the e owing Haitian .
pépu1a%ioﬁ in z%e schoot, and offering to theﬁ and the Hispanics thé
opportunity to Qarticipaie in the career, vocatinnal, and job programs (
for which the schooi is well knawn. Project Become is funded for three

years, running from 1617-¢l fﬁroaqh 1982-83. -

) .
2 '\ . . * . -

ta

-,
-
-
.
P4

-4.




PR EC A I

Hn
,‘:.
v
€
&
e
¢
7

ey

B R s S

e W
5y

Sene 0

s

oy
.

R DA a4
e o

A

*Table 1. : Population changes at
Sarah J, Hale High School, 1974/75-1980/81,
N I % I 3 - a4 3 3 TOTAL
YEAR BLACK | ORIENTAL | PUERTO RICAN | OTHER HISPANIC | OTHER | REGISTER
i ] .
lig7a.75.1 a5.9- | "0.1 40.5 2,7 9.7 | 2,223
1976-77 | 42.4 0.5 35.9 9,7 11.6 | 2,508
e T ASTAR HTSPANIC WATTE T .
1978-79 | 56.2 1.0, - 36.6 6.2 | 2,589
1979-80 | 62,6 | 0.3 33.3 3.7 1 2,797
"l1980-81 | 62.9 I- 0.5 33.5 3.1 | 2,650

v

™.

. IT. STUDENT CHARACTERISTICS

STUDENT CHARACTERISTICS IN THE SCHOOL AS A WHOLE

_,YheAarea servég by Sarah J. Hale has experienced shifts in
population, reflacted in thé student body. Small ggmbers of middle ciass
whﬁte families are renovating homes " in the area (although their children
are not mepresent;d in thg.schoo}’s pgpuia%ion). The percentage of
Hispanics gnqiggg}iqnsefé decreaging, uhi{e the préporcioq\of blacks
{among whom the ﬂaitiangrare cdinted) is‘rising. Althoygh the Haitians
a%é‘not-iebuYated separate!y;'the pébgram ;taff tﬁ}nks their numbers are
fncreasing,. Tabhle 1 presents 2 generg! breakdown of the population at

-~

Sarah J.-Hale, . .

3
B

Sources: School Profiles, 1974-75 and 1976-77; Office of Educational |
Stagpistics, tpnnic Surveys of October 31, 1978, 1979, and 1980.
. As'may be seen in Table 1, there have been some changes in the

total sbhdoi}pgpu!ation at Sarah J, Hale High School since the fall of

5=

« 31', R LA

o
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1974, The overall population of Hispanic apparently peaked ih 1976-77,

S —— -

F< and showed a 758 4n the number of non-Puerto Ricans with a correspoading

decline in those of Puerto Rican descent. Sincg 1977, the proportion of

Hispanics.and whites bas declined, while that of blacks (amon§ whom the °
. " Haitians are included) has risen.
4 - — 0f the stJEEdts at Sarah J, Hale who are from other-than-

English language backgrounds, most continue to be Hispanics. The estimated

A }anguage background of Szrah J. Hale students is as follows: .

’,

-

v

y

. ' Table Z; - languages of_students in the school

as a whole (as of spring, 1981),

E

APPROX IMATE

PERCENT OF ~ - NUMBER
LAHGUAGE N TOTAL ENROLLMENT ° L.E.P.
Spanish 1,520 57 180 -
- -\ : O
French/Ceeole 164 6 125\
Arabdic 10 Negligible 3

>

Source: Program records; Consent Decree Repéit, fall 1980,

As may be seen from Table 2, Project Become proposed to sefve
all those students identified as of limited English groficiency. The
native Arabic speakers, however, can not be provided with native languaqe

instruction because of their small numbers. They receive intensive

AR}

{nstruction in English as a second language and are served in mainstream.
- “ !

classes. .




; " {. :
: “sex
' - ‘In the sshool as a whole, approximately tvo-thirds of the f

students. are girls, reflecting the school's history as a girls' vocational %

high school, gpecialiiing.in cosmetoloqy, health careers, and office :

skills. Boys were admitted seven years ago, and vocational offerings :é

kave been expanded. Tﬁé school was designated a» a comprehensive academic . ;

. high s¢hool in 1976, . . o ‘ ‘ o

- ’ . k ) ° ,

In ;he biiingual program, the balance of male and female students. _ ii

is somewhat more equal, although girls tend to outnumber boys in grades .y ‘ i

.. - S » T . R

ten apd twelve. Table 3 presents these da&a, as well as the total number ]

of students served in each grade, <Relatively little attrition of female %

studeats appears in the upper grades, while that for males is somewhat a

" greater. L _ — : ji

) Table 3. Humber and percentages of bilingqual ] %

program students by sex and grade. :

. \\. - -~ " : - !

v .
- : SEX ’ ! :
' S percent , percent column total: "
| GRADE | MALE of FEMALE of TOTAL percent 1

~ -1 N - grade H grade N of all students %

. 9 b 27 & 24 47 51 28 :
3 - T~~~ - R - N :j
’ 10 20 34 38 66 58 32 ;
i j

! "~ 11 | 18 49 4 19 51 37 21 &

) 12 12 34 23 66 | 35 19 i
: oAl | 77 .43~ | 108 58 | 181 100 :
y €y ;
] ~ - zl
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PROGRAN ST@DENTS; BACKGROUND CHARACTERISTICS N a R
o The breakdowg o countries of origin of program students
reheEfs the g%he“i‘ér“l shifts in population not%for the whole schoo‘l
Table'&‘presents information on the countries of origfn reported for
program students, - ’ _ ~
Tablq 4, Hugtbe,;' of Project Become séuden\ts. by N
/
1anguage and countr_y of birth. - “
LAKGUAGE COUHTRY Qf BIRTH gqnsz» ’PERCEHT
Spanish . 2 132 .73
. Puerto Rico, . .59 g°-
: ‘ - Dominican Repuhhc 23
. ~ T Colombéa \; 13
\ Panama 13
S 7 Ecuador 10
Guatemala ‘ 7
: Chile . . 2
~ ¥axico r
- Cqsta Rica ‘ 1. v
L Salvador , 1
Portugal {sic) 1
Haitian Creole ) . 49 27
_ Haiti ‘ 49 T
TOTAL ) oy 181 ”

Source: Individual student data capture forms submitted by Prog,ect Become.

>

As may,%e §§en from f@ able, 73 percent of the students. for
whom data fom’s‘ were' submitted werw 0f these 132 students, 59 _
" (85-parcent) are Puarto Ricans. ‘Students. from the Domi:‘:can .Rie\pubﬂc
constitute about 17 percent of the-Hi spanics. i_\fudents from Central

Americayn c\oun_tri.eS make up 3.4 percent of the Spanish-speaking sﬁddents,

" forming thé\ second lérges"g group among thed Thus, while Puerto Ricans

\
. ‘\ -8-

P RIS .- e L e N - - o e

e

t "
iy WA e 1

ar b PO,

W M




still form the largesttsﬁnglejgroup of Hispanics served, -hey no longer.

coristit:ire the majority of program tndentsg s

- ;
et These- differing proportions f nationa]ities represented may

" have 1mp]ications for the nroqram in the fwture. While Puerto Rican
xmmigrants have some exposure to English students from other countries
are less Iikely to have had” this experience. Sémilarly, the benefits of
public .education are not equailyfécce§s1ble to all students in Central _

American and Cantbbean cqqntries;xreeulting fﬁ immigrant pppu]ations.withd'

varied levels of educaffoné};preperation. Processes of social upheanal

and econongfﬁ ?rdship often affect families of dlfferent social strata

d{fferentia]lg, resn?ting in em19rants of different educational, social,

and economlc characteristics. As a nesult:‘the ﬁnogram.w!il prabably

e,
continue to experience students with diverse batkgrounds and needs.

2

Eddé&tiona] Backgrounds of Program Students

i #
Accord1nq to the project director, most of the»Hispanic students

have fa1r1y “well-developed literacy skills in their*f1rst 1angﬁage. :
%
There is some variability to be expected, however; a sma]l number of -

Hispanics have more 1imited educational experiences than their peers. :

[ The H;Ttiqp"students span a range of educational backgrounds.

- i

Most commonly, the native language of Haitian students of all socio-

‘economic levels is Haitian Creole, French may also bergearned at home,
but_is generally acquired in schnol It is the language of literacy 1n

Haitl, but as not ali Haitians have equal access to educat1on, their 1evels

of prof1c1enqy 1n French vary. According to the Haitian grade advisor,

e
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While specific-documentaticn i$ lacking as to the reasons why, - /
. . s e -

’

about ISApgrcent'of:participatinb Haitiéﬁg/have'had'rich educational _ -
experiéh&es,.ihc]uding exposure £o Gbeek? Latip. Spanish and/or %pgiish,
in addition to Frgnch, About half of the studerits have basic sktllsiin
French, Qﬁiie about 35 pércgnt.havé had éoor educational exber{edbeé. )
Foue or ffve students are functionally illiterate, ,Prov%d%ng'instruction

to students with. such diverse ljhguistic and academic needs s a cﬁaifgnge

many program students are overage for their grade.“'Po$sibie causes my - "

include limited access to education in the native country (because of
geographic or economic constraints), or disruption:of gddcation due to - i
social unrest or the dislo;agioné of thé migration procéggff.;;bie 5 -
présents thé students-served in Pﬁpjeci-Become by age and grade. |
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Table 5. VNumpéhl§ffﬁ?g§ggt‘éeco@g Stgdgnts by age and?@fade,i:,'
__AGE_-| IGRADE 9. -6RADE 10 :iLGéAﬂéll | GRMEI2 | TorAL
17, - i0 ,{i}iéf\f St i ;39 -
ST N R . - T
‘}ﬁé-'ﬁ R 7 6 '323\ 5 2"
20 hii ' 4 6_ S R R
21 4 1 6 7
—E o - .
22 . 1 2 3 -
TOTAL 50 - 58 , 3T o3 * 180
OVERAGE - L T
| STUDENTS | I ‘
NOMBER | 31 - ' 43 27 23 | 124
PERCENT | 62 74 73 86 69
n_ | ; - )

AN

-

As may be seen, 69 percent of all the students who were ‘reported

were pverage for-their grade, 'The percentage of o]deﬁ students ranged

from 62 1

n grade nine to 74 in"érade feh. ACCordiﬂq to the data sub-

.mitted by the prpject for analysis, students as old as 22 were being

served.

aration,

This wou?d tend to support the proqram s efforts at )ob prep-

counse!iqg, and support services.

One might suspect that over-

aqe young men’ would experience some pressqre at home to go to work (a

hypothesis supported by the tendenqy for tbe number of male students to

decline a

s their grade level intreases). BN
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. ) The pattgrn of" older students (some of whom have had disrupted

or, 1ncomp1ete educational histo"ies, a1so suggests that some students

mayaexperience cegnitive difficulfies 1n high schcol and reauire (but do

not necessariiy ?bceive) 1nstruction geared to»thgfr needs.
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"1fL. PROGRAM DESCRIPTION

. . . I" . . , -~ ;

PROGRAH ORGANIZATION AND PERQONNEL | : "

5t o i,

&

o
g

" P

. The bi]ingual program at Sarah J. Hale funct%oﬂs as a unified

N

dgparﬁment. Thapragram qoordinator has responsibi1ity for all adminis-

o

tration and supervision, 1nc1uding 1nstructiona1 t@aining, personne?, and

fiscal matters, reporting directly to the school principal. The Project

Become staff also 1nc1udes two grade advisors (one for each !anguagé géoup), _—

the bi]ingua] test and cur?icuium coordinator, four education assistan{s,,

two famj}y assistants, and c]assrcom teachers funded under vrrious sources.

. .

. . - . LI

—— Chart 1. Organizatidhai'apd staff chart of braject—Become.

. .

: . | Principal” - ' .

i : s o .

% P T e " Bilingual Department l- .
A e Prqgedt Director . .
b, ‘ N LN :
éj.; - . : ) | “Bilingual I i
ol . , . Secretary: . B
i' ~~ b . '.’l{;
T . ——
: : Bilingual I. ' 'Btlinguai 1,, Bilingual o . gé
e f and : Grade ‘ Testing IR
Mainstream Advisors (2) Coordinator: o ¥
| _Teachers - |~ . c : 5
) J -%;535y - ’ Educaz;onal
. l Assist«nts (2) - A,aéstantq (4)*
*one worked 1/2 year,” '.;13:' L
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- The project directér has responsibility for proqram adminis-

*

tration. and supervision, incInding instructiona}; traininq, persunnel
fiscal, and evaiuation ma¥tacs, She werks closely with the grade advisors,
who have respohsibiiity not eniy for grade advisement but for informal

- »

personaiacOUnselinq, for organizine student activities outside the class-

room, and fon other suppgrt activities. These inelude following up on -

—"

_abserces, contact withjfamiiies, coordination with the family assistants,

record keeping, and other asswstance offered toistudents*as*the‘neen—arTSES‘——————"f

iﬁe grade advisor for the Hispanic students also teaches two social studies :

-" o‘
-

«= ~¢lasses fn.addition to his nther responsibilities.

-

. ‘The Hajtian graae a&visor has many areas of responsibility.
Because of the Timited availability of staff serving these students, he
not cniy serves as grade advisor, but obtains, deveiops, and adapts

4 curricuium.materials, he afso has teaching responsibi]iﬁies for sections

of Frenc ,reading, world h'istory, and general science (offered in_French).

a -

Supporting instructiun in the classrooms are fouf“éaucational

A\
‘assistants (three Spanish- ang one French-speakinq) Two family assistants

3

(one Spanish- and, oné French~speakina) assist the educational advisors in

¢

makjng contacts with students' families and foihowing up on any problers,

personal or academit, which may arise.

- N LI

“The prggram‘s'bilinguai secretary carries more responsibility

than her titlé impiies; --She organizes and faci[itates the functioning
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" of many‘program activities, 1nc1ud1ng record keeping “and alerical tasks

3

which support the project director S work.
)

L 4
- . . ;
I ! >

The bilingual students are served by apprbxinately eleven

!

b111ngua] and mainstream teachers who offer English native 1anquaqe, and —F
content-area instruction (please see section 1v, Instructtonal” Conponent,

for a d1scuss10n of .course offerinqs and 1nstructiona1 options)

FUNDING OF THE BILINGUAL PROGRAM

3 g [SR A e s
N KA

LD
PO

by funds from tax 1eyy, E.S.E.A. Title I, and E. S E.A. Title VfI.

The bilingual program at Sarah-J. Ha]e—H%qh*Sehogizis squorted
Given |

the variety of tasks and limited staff, staff responsibilities are complex,

making charting of funding ‘sources and program components difficult.

.'Iabgiar presentations of staffing and funding patterns follow for Hispanic

and Haitian_students._

i

Funding and staffing of instructional services

v 1L

Table 6:-

a

"7t both itispanics and Haitians, spring 1980,
“o (.2 =

one class; maximum can ‘be 1.%)

~ &

FUNDING . NUMBERS OF PERSONNEL S

AREA

E.S.L.
Reading (Eng, )

Typing

o

Cosmetology

SQURCE(S)

Title I
Tax, l:ev3;
yTax Lévy
Tax tevy

T

~

TEACHERS~

2

e -

-Zs 92
4

PARAPROFESSIONALS

2

4

subject areas.

—

*

’
23 -

*Four bflingua] education assistants have responsibilities in the above
They are paid Qy T}%Ie VII.

e

e a?
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As may be seen from Table 6, many teachers serve bilinqual _

stqdents part time,'teaching one or two bilingual classes in addition

to other, mainstream classes. . _
{ > v , . r]
Al

Table 7‘pge;§des information on the funding and staffing‘of‘. . *fé
courses in which the medium of instruction is'Spanishr(native language ) Ei
and.content-area instruction). "Because services are generally provided

‘by teachers who ma; serve Hisbanic‘students %or only a part of teeir time,
fractions‘represent the amount of time devoted to each partiﬁulan subje;t
area., Thus, a possible "score” ma}'range from .2 (ofe subﬁect)lto L0 . .

(five subjects).

y . R - . ;
! .

Table 7. Fundinq and staffinq of instructienal services

provided ‘for Hispanic students, spring 1981.

. FUNDING NUMBERS OF PERSONNEL ”
AREA © SOURCE(S) TEACHERS PARAPROFESS1ONALS ,
Spanish Tax Levy * W2 ‘) Lo ' f
Mathematics - Tax Lewy 1, .2, .4 o E
Socigl Studies* Title VII . —— 3w -
Scieéce* Title VII 2y o2 | -

-

These are ancillary instructiona? services performed by the testing
coordinator and the-Spanish grade-advisor. ‘

Three educauion assistants have responsibilities in yarious subject ‘
areas including English reading (see Table 6). K ) R

Table 8 presents the staff members provi&inq courses 4o Haitian

. <« . M
Ny . K N i .

students (in which French and Haitian Creole are the languages of in-
Stf‘UthOﬂ). . . ~16-
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;. B ‘ Table 3. Funding and staffing of 1nstructional services ‘ ﬂ
L to Haitian students, spring 1580. {.Z = one class) - "
R " FUNDING ‘ NUMBERS OF PERSONNEL
AREA. \\ SOURCE(S) TEACHERS PARAPROFESSIQNALS |
French | Tax Levy .6 )
Mathematics Tax Levy 2 & .48 .4 _ .
. " .
Social Studies*. Title VII .4 -
. : PR by 1%% -
Science* Title Vi o2 »
- \ These are anci]]any instructional services perforped by the Haitian ‘ °
ot _ grade advisor. N S g % .
i ' The one Haitjan education assistant Horks in two of the above subject

areas’ (he also assists 1n an English reading class).

. Funding for the non~instructional components of the program {s .

. presented in Table 9. The table combines those staff.members providing -

services to'Haitian and Hispanic ‘students. .

— .
- »
-
’
.
-
j } :
-
- -
——
B
~ . .
—"’
= -17- i o ,
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Table 9. Funding of the non-instructional components of “ e “- o
Preject Become: services to Hispanics and Haitians. ’ . L3
) ] .
— 7. S Ce
, ACTIVITY - FUKDING SOURCE(S)  PERSOHNMEL + 3
- —= N . ‘.éi
Administration Title VII Project. director ’ ot '}
and Supervision ’ Testing coordinator (Spanish) . <
B8ilinqual secretary
Currfcuium Title VIl Testing coordinator (same as
: - above) ,
1Development: Bilinquzl gqrade advisor {Haitian)i,
C < R .
Supportive Sarvice  Title VII Bi1imqual~grade advisor (Spanish)
{counseling and - - Testing coordinator (same a
advising) \ above) :
Tax Levy <, Bi}ingual qrade advisor (Haitian,
- e same as above) .
\ Stafy Devejopment - o was coordinated by project
director ]
. . T 2] .
Parantal and Title vi1 Family assistants - 2
Comdunity . (1 Hispanic, 1 Haitisn)
Invelvement "
The program §s fortunate in having grade advisors, family
’ éssistants, and education assistants to serve both Hispanic and Haitian -

Fd

students and to commnicate with their parents in their native lanquage.

. ‘ STAFF CHARACTERLSTICS )
- e t

Many ’memb'ers of the taff of Pro:iect lecome have had a qcod |

-

deal of experfen'ce\in'bﬂinwaf education, and have taught in Sarah J.
"Hale High School for a number of years. The Hispanic staff members '
have generally taught four years or more in the program. F.ainstr_eam

teachers serving bilingual students have had extensive expe~!ence in

B their &reas of specfalization (E.S.L., stenography, tybing, and cosme-
e ' ‘ 18- ,
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tology) pr%or to their collaboration with the program.. Both the Haitian
\gradéfadviscr[suﬁgécts teacher and the Haitfan educational assistant were

ned to teaching in 1980-81, The Hispanic edﬁéaiional assistants have hag

a great deal of*eibe}ience in teaching. .

As Table 10 indicates, all the teachers sarving bifingua!.‘
students have at Yéast the master's &agféé,"and the hi?fnguat mathematics
teacher has'eargg; &‘HEZtoré;g. Hith the exception of the teachers of

~‘£ngifsh, E.ﬁ,L., and the career classes, the ilingual staff members are
‘natfve Epeaké¥s of efther Spanish or French/Creole. All are certified |
1 \tp g;ach in Hew ?oh? éigy.gub}j? high schogls, As 2 new teacher, the
Haitian grade advis\ held a French per diem license. Mith the sxception
of the reading teache {an experienced teacher l{censed in Gerwan, French,

zand Spanish), ﬁie_teaghers are yorking within their apeas of certifica-

...... - . R

tion.

i
5
e
i
-
<

3

Two-of the educationa] assistants aiready have bachelor's

s

degrees.  The other two educational assistants and the family assistants :

R T AGAS T T ¢ ey bR PSS
A .

. have at least 60_;611&93 credits, while the bilingual secretary has an
associate’$ degree and extensive additional college credits. All who
dc not have bachélor‘s degraes are now taking coueses toward their

. .completion, ] .

-19-




Tabla 10, Staftf characteristics:

ae

pmfess!odat and paraprofessional staff.

kY

L d

- -

~

. L f'zome o YEARS. OF G OF
* | Seenr th | DATE > A . EXPERIEWCE | EXPERIENCE:
s FuCTION | HIRED 1 EoucATION LICEMSE(S) (oot 1NeitAL | {RILINGISLY
ect Directar ira 9775 | R.A.-Enqlizh H.Y.C. Enalish Nay #,5, = L S f
. . ] 8., Enalish 1 RYL. - ’ . ¢
= Professional Niploaaf N.¥.S. » -
. Adslaistration and ’
p Superzisfon - .
Lurrienton Spectatists} 60 9/77 | 8.A. Spenish H.Y.C. Spanish Ray IS, : g
an 9412 | M.A. Bilinqual £4. | K.V.C. . N e
50 | o/75 | S.A Soctal Studtes | FLY.C. Bilincual Soctal ‘Studtes | | 5 5
a0 Ly 9I8 | WAL Bitinaual £S5 K.Y.C. hay H.S, . ok
= - - — = n =~ = =
1 9175 | B.A., M.A,, PRD, | MY.C, Math Bilinouad Day W.S. 6 . 5 %
M.S. (Cm) | & ] L3
Freach Subjects 60 9an | 8., HA. R.1.C. French Per Niew L o T
Teecher flirade AMdvisor 40 . o E
Spanish Lanauave too | 980 ] R, WAL H.Y.C. Spanish Pay ILS. 3 3
2adtng Teacher wa - | oen | B NA M.1.C. Beraan, French, 5 -6
. _ . Spandsh MLALS, 7 N
.S.1, Teschar 100 9110 | B.A., WA, N,Y.C, E.S.L. Pay RS n_° w__=
an 9/8n | B.AL, WA K.Y.C. Stenoaraphy’ and Tyning in w
yning leacher Pay H.S. N A L
“ typing Toscher 30 9780 | RA., KA. #.Y.5. Steaonraphy and Typlang 173 H {
b o . . - fay, H.S. . L e
- SR - . | 47 B
‘Coswetolnqy 40 9/8n | B A MK K. 1.€. Cosmetoloay My .S, s 1 g
' R ‘
. - . H
o
25 .




ko
G reppertyron
1

-, 7 ter
«

feRErarecs T
R ’g}a P '
-

T RN S Y

,their choice.

. years of English,. social studies, French or Spanish language arts (or

B ./" . T 5 &
(\/"\ Iv. INSTBUCTIONAL COMPONENT . h: |
B "~ v )

Projec* Become offers instruétional services to Hiépan1c~and‘

>

Haﬁtian students 1n two basfc tracks. The academic track for'both

language groups consists of content-area classes in mathematics, science,

and sociai studfes, as well as Engiish as a second Ianguage and Spanish/

*

French language ants. Students may.opt for an alterpative vocat?ona1 £

track ;bich will prepare them ts qualify for the vocationaI career areas

offered at Sarah J. Ha]g"- business eaucatiqg,fcosmeuology,_and healthv 4

S e

assistance. The first two years o? a student's program focﬁs on deveiog;_

ment of tha natfve 1anguage,-fntensive éhg?ish instru&iion, Eontent-area.‘
instruc*ion requ?red for graduation, and physicai education. }$tudents

in the career track are 2lso gradually introduced to the career area of

—— |

In 1980~-81, all ninth-grade studenté\took personal typing as

part of the one camester requirement in practical arts, (A1l students >

must take at least one semester in the practical arts before ééaduating.)

°

3

In the third and fourth years, career students will have three

»

~»

and_four periods of career instruction daily, plus an afternoon intern-

ship or job placgment. ‘Students in the académic track wi!l take four

literature), and three.znd four yedPs of science or mathematics. Physical
education is takan for four years, while art, muéic,‘aqg‘gther electives
S, ~ . ) N
may be taken 1n the se%*or Qbar. ) ‘ \\y
: E— SN

— : &
Project Become students have tﬁé bpfﬁon~ta;twaﬁsfer*be§ween

“tracks if they choose to do so. _,,_ o

-
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r’\\ V. INSTRUCTIONAL COMPONENT _ ** = .°
1 3 'J“ v .

- o Project Become offers iﬂstructianal services to Hiépanic-and'

>

Haitian students in two basic tracks. The academic track for'both

N ‘5\

‘ and sociai studfes, as we11 as,Eninsh as a second langugge @nd Spanish/
‘ Frencé language arxs. Students may.opt for an alterpative vocatfona] .g
track ;hich will prepare them to qualify for the vocaticna] [career areas
of fered at Sarah J. Hale - business eaucatioa,_cosme ology, and hea]th
7 assistance. The first two years of a student s program focus on deveiop-
’ment of’ ti}s{ natj}ve‘langpage,-1ntensive Engi‘ish instructfon, content;:arge_m
fﬁéffuction required for graduation, and ph&Sica? edu?ation. IStudénts

in the career trick are also gradually introduced to the career area of

’their choice.

A ——— \‘

In 1980-81, all ninth-grade student§\took personal typing as
part of the cne samester requirement in practical arts. khil*students

ot must take at least one semester in the practical arts before éraduating.)

¥

e o7y B
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3 ‘ Ia the third and foufth years, career students will have three

~»

T and_four periods of career 1nstruction daily, pIus an afternoon intern.

ship or job piacement. Students in the académic track wi!l take four

_ years o£~English .sncia1.studies, French or Spanish language arts (or

education is taken for four years, while art, music,‘and other electives

By ,may be taken in the senior ;ba;: o ‘ \\\ﬁ

gi ’ ‘ — \\ >
Pl T ?roject Become students have thig” bpf10n~t&49qnﬁfer he@ween
e “tracks if they choose to do so. _,,_ ) e T

language groups cousists of content-area claeses in mathematics, science,

Y 4

°

1iterature), and three.aad.four years of science or mathematics. Physical
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% ) ".Students are persona!ly 1ncerviewed by the. project director

and/or grade ad”T“Jr at intake, and meet each term thereafter with the1r

advisor to discuss thefr programs and any other matters which may arise..

v »

Each teacher also dees his’ or her awn, assessment of each student, and

o —

makes an effort to see each new_ student prior to admittale_‘Staff members

0
5o PO

LAB and other test sceres when accepting and placing studentsq

»$

i i

——

Instructiona! programs ere designed within a track to meet in-

LR

Programming done by the grade adyisors (and with assista

K

dividual needs.
frmm the reeeurce teacher) considers eaeh student s competéﬁée in Enq}{sh
and the hative”1anguaqe, the student s ppst educationa] record, and his °

.or her acédemfc ana vocational pians and needs* --As a resu]t;»proqrams

« -';\

are indivfﬂua{}zed Qithfh'the overafl structure of the proqram. Sample

.

./
programs fol}ow, indicaeing the~genera1 sequence of~a student $ program
*
over his or her hfgh school career. .-
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1 Té@fﬁ;%l- Typitgl student proqrams‘for academic_and caréﬁ?-tracks.
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KCADEMIC TRACK

YN ) N

—F

Fkénca caam.s (mcx a)

h\
‘2 Periods E S.L. (Basic)
1 Period’E.S.L.. Reading
-} Périod Sociar Studies
(Caribbean Histony or Horld .
Hfstary)c .

1 Period: Math (General or Algebra)
1- Period Language Arts :
. 1 Period Physica1 Education

- si)Anrsu“'(mAck £)
2"Periods E.S. L. (Basic)
1 Period E, ,S.L. Reading .,

1 Period Social Studies
(Caribbean History)

—

1 Period Math (Géneral or Algebra)
1 Perdod Language Arts .
1 Period Physical: Education

Oth
1 Period E. S. : Intermediate)
1 Pertod E.S. L. ~'Read1ng
1 Period Social Studies-
, (Haitian History).
,1 Period Language Arts
.1 Period Math. -
.\;ifgggiod Physica1~€ducation

.
A

CILC I 7D GO e

1 Period E.S. L. (Intermediate)
1 Period Reading (Corrective;
.1 Period .Social Studies.{LAH

‘L Period Language Arts
. 1. Period ‘Math -
A Fériod Physical Edugat%on -l

N

«f -

H
v

llth

nl“Perigd E.S L. (Adv. or Transe)
R 1 Period E.S.L. Reading, .. - :
A 1 Périod Social sa*udies :
D (Americar liistory)’ ,
£, 1 Period Math, _ LT

| - 1Pefiod Biglogy . .

1 Period'tanguage Arts '
————t-Perfod*Physical Educ;tfon

. -
,\..‘ 4‘. J '( [

”»

m—— - N
Period E.S.L. (Adv, or Trans.)

"1 Period Reading:

1_Period Social Siudies e
“{Americar Histo ‘

1 Period Math

1 Period Biology’

I Period Language Arts :

1 Period Physica? Education -

i1E

- e - o ¥

12th

€ 1 Period Regular English

R 1 Period uorrethve or .

A - Remedial): English ‘.

D 1 Period SociaT Studies '
(Economics :and Elective)

1 Periad Science or-H&th
(E?ective) =

1 Perfed: French Literature e

1 Pariod: Art-. (Art/M usic) -

1 Perind Hyg{ene and Physica1 Ed

LI

1 Period Reqular English .

1 Period Corrective or ’
Remedial, English

1 Pértod, Sucial Studies -
" (EGonomics and Elective)

\l Period Science of Math
(Elertive) -

1 Pepidd Spanish Literature

.1 Peried (Art/Music) ~

L.

1 Pariod Hygiene and Physical Ed.

- &
T . e 3 "

. .
* . Vef . . -

"*249
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G2 Perfods EQS L. (Basic)
IR” 1 Peridd-Social Studtes
. .{A. 1 Period" Matﬂ'(Genera]'or Algebra)
D 1 Period. Language Arts (French)
£ 1 Period PhysicaliEducaticn L
1 Period Introduction to Careers

~
. L, &

~ o3 s . ‘ . ,'-;, ) :’:‘:':‘;%X:f“:" '_;; ~.'.'“' *.‘,: - : ) : ;-—' l -._.;
S, ";‘:3%!?’ 'sz'\i e g “'f":. ;; : : - , 5 .2
? % ;} R .i‘ CABEERwTRBQK G ‘!b~
— FRENEﬁfﬁtiﬁLﬁ (TRA¢K A) : smmsu (TRACK n; ’
-; 9th L R - -. . o

Z’Periods E.S.L. (Basic)
Perfod Social Studies
Periad Math (Geremal or Algebra)
Pericd Language Arts (Spanish) -

,wa-u—u—n

. Period Introductior to Careers

“'w ] . -y

kS g
i

Oth- @
¢ Pe rod . SiLe (Iatermediata)
1: Period Social Studies .

‘1 Perjod: Hath

.llPeriod Generai ‘Seiencé
1 Period Language ‘Arts

2 Periods Cargsr

Sm o w;m-.‘

-

h

i

-

Period E.S.L. (Intermediate)*
Period Social Studies
‘Period. Math T

Period General-Science

Period Language Arts R
2 Periods Career :

WS S P N

llth

=-JR» .Reguiar: ‘EngLizh

- -1 Period Sociat’Studies

D 1 Perfod General<Bioldgyy . -
1E <L Period anguage Arts

-3 Periods of ‘Carear- Choice e of

Transitional” Year

6 1 Perjod.E. S.L.T (Tran;itional) or

“@ »

l

"1 Perigd E,S.L.T. (Transitional)
Reguiar Eiiglish -

-1 Penied Secial Studies

1 Period General Biology

1 Period Language Arts

3 Periods f Caraes Chdice

e

n-n--u-----au. L L T ]

Afternoon 1nternsh1p or placement

LY

Afternoon internship or piacement

A ]

NG

2th B

1 Périod of English -
1-Period Art and Music

. 1 Perivd Health Education —
4 Periods Career Choice

-

I Period of Englfsh

1 Period Art and Music

1 Peridd Health Education
4 Periods Career Choice

- s

Pariod Physical Education ... |. .

L3
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eas, students ére exposed
(E.S. L.) A “begin-
In addftion,

academic

,to nultxplelp,riods of Eng11 as a second Iangda

ning student wil1 recaive two periods of E S.L. every day._

) students fn the academic track receive a dafiy period of Eng]ish ading

1nstruct*on. As English proficiency fncreases to the intermediate and

advanced levels, the number of E. S L. ciasses is reduced to one period a

day (plus the additionol reading c1ass) “Stedents in the academic track

(who mpy ‘be taking most of their subject-area 1nstsoction 1n thewnative

Ianguage) continue to receive double periods of English 1nstruction

te

everyday: a dailytperiod.qf_gnglish reading, corrective English or

" regular Englisﬁ:-dépendiﬁg on their level of proficiency, with or without
E-'S.Lc " ., ' . & -~

.

5 » - P A J

tor, all program stu dents vere

. iz,

According to the project dire

‘* .‘ﬁ !

sti]l enrolled in E. S.L. classgs at the end of 1980"81, the ¥irst year

of the projecto Classes in E.S.L. span foﬁr levels of difficuity, ‘ranging

from basic to transitional. More advanced students may be placed in other

“English classes as well, as, has been indicated previously. Placement is ™

made according to abiiity. altnough according to one of the E.S.Le

teachers, conflicts in scheduling occasional]y arise between btlingqual

classes and English classes, In an intermediate level E.S.L. class, for

———

examole, some. students demonstrated a re1ative1y hiqh deqree of oralcoro-

ficiency 1n Engiish while‘other newly admitted students apparent1y had
no know!edge of ﬁngiish (these were learning color terms: in Enq1ish with

the assistance of an educational assistant) lt-atsoAappeared that

scheduling had resuited in E S.L. classes predominontly composed of Haitians

ortﬂisﬁanics. o w26 .
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e £,9l :eﬁfﬁar exgresacd ‘the nead for bagic nazive Iarguaﬁe
skitls éevsiﬂgﬁgaﬁ for gﬂﬁﬂ? af about twelve stvuehts. He also felt
tﬁat “§3“€55‘§1s“ 4faéencs ﬁfth Qacviv developed skills in their native .

.aags&g& ﬁna§4 bene? *cm énteﬁs?ve assistance which would euggart

thefr acquisxtiaﬁ of ﬁngiish. P ‘ ' X

R s 7.— .

RN Abesc,l?a‘studento vere reparced by the coordinator as bb1ng
enrolled ih bz;inguai reading caurse: 1n addition to E.S.L. 1nstruct10n..

Ihese classes.ware~taught by mainstream teachers for bilingual program '

’

stuaents -- tyo clcsses for Hispan1cs and one for Haitian students. The

reading classes are taught in Engl1sh with the assfstance of a Spanish-

b

od s Ay
T
Z o

/
te
L8

P

f or French-speakinq educational asSistant, According to the English

G

J%eacher .who works pr1mar11y with the H1span1cs, classroom lessons focus

b Fomar o 0w e

! - ¥ .
kAL L

4n i K w2 nna bl Ty 6 e 10 20

L on Ehglish structure, raadfng, and uniting. Each class contained a

P

v
S
&

diversity of ability levels. Accord%ng-to the teacher interviewed by

A

. ..
AL 3 S by

1
{

“ the evplu;tdr. if students in her g¢lass had been given a standardizéd
; test of proficiehcy'in’reading in €nglish, the§ would have tested from :
i grades two o efght.” None would have been abie to'tahe the Regents - : ' :Eg

é ' Competency Test, she felt, and most had difficulties in speaking Engi1sh. ' '( é

s R Students were grouped for ihstruction in her classes into two - .

X

1

>

s v . 3

: - LR
4
€
{
¥
A
$

. . or thrq\;groups on the bas1s of proficiency. She encouraged discu*sfon $
groups, descﬁ1b1ng them as “lively and noisy...but it works. Most make -
good probress. The teacher noted that although both follow New York

;' \ State curricuia, there is no forma! coordination between E.5.L. and

Ehgl1sh classes serving bilingual students. The two do try to use .

-\wc,-

: comp?émentany approaches and may - exchange 1hformat1on 1nformal!y. In
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~ »f, L o - - _
. e

Lo wfc»-~fw~' ( "
- - v, - LT .




IR . ! - * e e T .'
S T .Aréspehse:_o’ii;;;zzmeed~for—a more~cnord1natedfapproach Qﬂf_ﬂfwfﬁfiswﬂ;:; L

E S, L. teachers had met with a Title 1 representative from the central ’

— * "“: “.

Board of Education and: was«tr¥1ng te organize a joint meeting with the

representative from Title I along with ‘members of the E. S L., English,

betneen.%hem.

-

> Tablecla presents 2 summary of the classes offered)to bilingual . ““*.rwf

studentsejnkEnglish as a second language and English reading.

. - :

JakA IS o N VAP
- <"./~ i *g,. K

T Yy -

.. Table 42."Instruction,in English as a second °
. ‘ T 3 .
langquage and English reading. e _ «

L GeTh W Dk gt A Y,
h N

' | NUMBER | AVERAGE | CLASS } oo }
1 N COURSE ‘T1T g OF - CLASS PERIODS S
- AND LEVELxZ——CLASSES | REGISTER | PER WEEK | DESCRIPTION

JE.S.Le 2 4 . 25 Intgrmediate level
E.S.L. 3 2 . 25 Advanced level

L " |English b
Lo Reading §AER

le.S.Le 1l | 2 ° 26 1g . Beginning’ level
- 5 .

TRTAR ey )
- “un

30
30 .
0

Bilingual Reading-
continuation of
E. So Le ’

Uy

Reading (AEC
Reading (AERF)

D

L]
H

L. INSTRUCTION IN THE SPANISH/FRENCH LANGUAGE

“For cultura] enr%ehment and enhancement of their cultural selﬁc

Qrrepc

esteem, program students have one period of instruction each day in their
5 nhtive language and culture, Instructionlgise serves to strengthen

e

'S .
linguistic and cognitive sk113s as a basis 'for mastery of Enqlish -~

. .
-
3 . M
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. ' Pla ement for 1nstruction 1n the student s~nat1ve language
m.«a’w «\

(Span sﬁ or French) is E\Beg on each studﬂnt s ability 1eve1. Native
'\1!—0
language 1nstruction is of(eggd on four levels ranuinq from basic skflls
- -y
and grammar,Llevél 1) to co!lege level 11terature (1evel 4), accourse

covering major Spanish/Erench writers and poets. These classes also
N
briefly cover the history, geography, and cultures of program students.

One class is” offered at each Tevel avery term.‘\t1 ses meet five periods

‘per week and have an average register of- iswte;

students per class.

“In- the Spénjsh courses, teachers have extensive teacher-made

-and purchased materiais.

7/ = 7 . L4
. and storfeg, but materials in French are still fhcking. . .
A Tist of available texts for E.S.L., ‘Spanish, and French appea
. ds Table 13, ) T
F
il . . .
. ) "
éz 4 . 2 ¢ .
. . b}
S TN .
— . . 5]
) 9/

Trench courses use Le Francais, as well as novels
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pred Table 13..

Tbxts and materiaIs for use in E S.L.,

., Language Skills
Webster's New World Dictionary
of the American Language -
| Webster's Spanish-English Dictionany
1 Family Life in the U.S.A. -
How We ‘Live Vo~
Your Family and Your Job
People Speak
Scenes of America
Ya Escribimos

/s o

French fEthpoks

N >'/ P
— - T Frenc\\\and Spanish classes.
'«f"‘""“""'-\d \ = N
L E.5.L. TéxtBBEEE‘““--N\\ Soanish Textbogks
Ty \..X ‘
F Lado English Series A First Course in Szanish
_ Readers Digest_Readers A Sacond Course in Spanish-:
Eng]ish 900. Series Review Textbook in Thi;!* .
American English in Twenty Lessons Year Spanish
T i Learning American English,, Cuentos y Mas Cuentos
s Selections for Developing English Primer Libro

Segundo Libro

A.L.M. Spanish .
Espanol Comencemos

Espanol Sigamos

Sol y Sombra

Literatura Hispanoamericana

Diccionario Larousse

tustrado .

‘Le Francais 1, 2, 3

LI

4

To sustain and develop Ehé'cognilive skills of pirticipating

students, they are offerea instruction in the basic content areas (social

studies, mathematics, and science) in their native language'while thay ére

‘acquiring-proficiency in English. It is éxpected that by their third

yéar in the program fhethifl be able to péfticipate in content-area

courses taught in English, will be able to §égdy from English textbooks,

' and/or wil] be able to hold a job in an envi ronment where English 1s

spoken. At bhe end of their third year in the program, participatinq

students wiTl have the option of. taking their regents and city-wide

~  examinaticns i eithér their native, Ianguage or English.

- §
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CONTENT-AREA" INSTRUCTION ‘

‘equivalent to those given in mainstream classes.. . These courses cover. -
1]

"all the topics required by the state and city. The bilingual teache®f

! . . .
In the subject areas, students are offered‘bilingual courses

————

. . v - ) . . B :.wih
provide the students with English vocabulary and cancepis which witl be
needed.if the students triﬁsfer to mainstream classes. !

7 -

-

The stbject-area courses which were observed were generally
L

taught in the napfvg,lgggque, Althougﬁ the use of langudge (for instruc- .

tion)‘yas adaptaed to the different needs of Haitian and Hispanic students.
Courses in ‘science; mathematics, and social studies were offered to ’
Hispanic studentscih Spanish, although English terms wére introduced,

and books in English were sometimeéfhsgd along with Spanish texts.

Courses -0ffered In Spanish

‘ways. Students “presented and‘commentéa'ob regorts given is general sciznce.

Y

The clésses nbserved 16’Spanish - geoﬁ%try, general science,

. - }
biology, and American studies -- tere taught by experienced teachers, ‘The

students were disciplined and attentive, and participated in a variety of .
B ) ° - <" :
In American studies, the teacher facilitated a lively discussion on the
H
role of government 1n society, comparing systems of government with which
the students were familiar. In other classes, responses were el.cited by

the -teachers.,

Bilingual staff members drew upon and developed the students’
knowledge of their native couptriés and cultures in both social studies

and science classes; student responses were consistently positive.




" Subject-Area Classes Taught In French/Heitfan Creole -

linguistic characteristics 3nd abilities of the students,

. on largeiy in Creole and French, with materials in English

e

‘. Hetheeetics is emahas1zed in.the Spanish cumponent of the proqran,

Which offers remedial and funoamental math classes, as wel] as algebra (1,

2, and 3) and geometcy.‘ The»fifst two courses can be repeated as naqy

times as needed. Special’ he:p 1is also offered oy the H!span%c mathematics

) teacher for advanced\students or those needing help. , R R

General science and biology are. offered 1n’Spanish to meet the
foe N

four term graduation requirement in science. In social studies, Carfobeon

ib

histony, American csudies, American history, and economics are. offered,
to be takeq by Hispanic students in grades nine, ten, eleven, asd twelve,

respectivély.

- -

~f
.

In subjecf-area c!asses offerad to the Haitians, the*use of

1anouage for 1nstrdction was mare conplex, nespOﬂding to the different

observed, more advenced students were taught 1n French, with cencepts

introdiced in Eng]ish, and books and materials also fh English, " For those

’Q\ scuderts with poorly developed French. skills, ins ructieh was.carried

For this
group esp“ciaily. 11nguist1c341y appropriate materals were in short supply.

ﬁhe use of three Janguages for 1nstruction and the shortage of materfals

1

. suggest chat this is an area which would profit from plasning and materia%s

development (see recoanwndations)
' 4

All French subject-é?ea courses were qiven :n two groups in

one large classiroom, with the teacher and educational assistant each

s

,providing 1nstruc;10n. In the Wartd history class whieh was obsnrved,

In classes o

<%
»
#

“
L
. )
4

>,

)
.

q,ﬂ
PRI
LR

L]
OO

-

L o,




ot ALY

("5*'{?,:’,3‘ 3

p AU
[

_ about 30 students in grades nine and ‘ten were divided by academic achieve. .

S —

ment and 1jngufsgic charaaﬁerist%cs. E{ghteen mare advanced studeqts were
studying the Sévfet\gaéE?%EEﬁtal system in comaarison with that of the
United Stabes, uhi?e apprnximatelg twelve students uith 1imited cognitive

skills wers studying concepts of c!imate and map skiils.

' Téacher-dfrected inszruction was provided simultaneously to both
groups, with the teacher worxing with the advanced group and the edu:a-
tfaﬂal assistant teaching the basic group, The rumber of students (sitting ;
_ back-to-back) and dual fnétfﬁétion crdatad a good deal of noise and the

imarassicn of diserganization, although nost students were attenzive.
ﬁhfﬂe the ’basic group was quietly i%tentive, the advanced group ccntained
@ core *f artfcu]ate and active participants. Others, towarg fhe back of

the grﬁup, appearsad distracted.

-

Overall, tﬁe c!asi}oom.obsgrvaticn and subsequent interviews with -~

the Haitian staf‘ suggest that ecntent-area instruction for Haitians

suffered from 3 Iack of rassu*aes -~ Dersonnnl materials, and space.

Given the limited staff, the nanqe of course offerings was nocessari?y re-

stricted. Haitfans were off ered ﬁmerican studies, 'world history, and

general scfencg in the spring of 1981 -- all taught by'the same staff,

This appears to be a p*ob?em not easi}y resolved with the current funding
structure, byt may be amelforated to some degree through indfvicdualized

materials development (see recommendations).

. The 9rob!em of 1anguage use is an especially complicated one

for tnese students, but is one uhich aeeds to be adddressed to facilitate

[

agsystematic~use of the three lanquages -- Creole, French, and English -=
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to. facﬁlitate both cognitive dave!camen* and the students growth in their
competence in :nglish.

- Tab}e 14 presents & summary of the bilingual courses offered in
_ the spring term of 1981, by Ianggage-group. A1l met every day for one
pericd. The curricula in use corresponded to those used in mainstream

classes, Table 15, following, presents a list of taxts in yse in bilingual

; subject-ares classes. . . !
‘ = "z "'— ;:
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Table 14. Bilingual instruction in content srea,

by _linguage*,!spring, 1981,

NS

’

‘ - ‘CRITERIA
1TETIOHAAr F O AR S8 PATTAR
< l.am:lumr. .:) TUR JRLEULIIUR
COURSE TITLE OF THSTRUCTION OF STUDENTS
American Studies Freach .- [AB; Teacher
Hcﬂﬂistcfy L French recommendation:
General Science .i Freach J.H.S. recom-
General Seiéhce " | Spanish— Ak mendationé;
Caribbean History Spanish quidance
'fﬁtemiediate Algebra -{ Spanish re?erra‘:; R . ,,\ u“‘
Remedial Math : | Spanish T new arrival GRAD,
‘Pree- Mgehra' Spanish into country R
éaometry . Spanish - ‘ — R- :
Peaedia'l _Hath Spanish - GRAD. M___
American Studies - Spanish : o \
Latin American Hisyo}y Spanish o GRAD, :
HOTE: *‘he average register in each class was 36 students. Spanish was
used in instruction 100 percent of the time; classes for Haitians E
were primarily taught in French, with Creole being used up to 73
nalf of class time for basic students. English was used about 5
. i percent of the time for both groups. . = w
c o *ara0, = Graduation Credit -—i
, = Citywide
H R = Regents i
o=
¥ ) o 1
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Table 15, Textbooks'in usé in bilingual cont

. FRSu—

sSAMISH.

~ENGLISH .

ent-area ciasses by language,
- t - »

-

FRENCH

HatenSticas Modenas . L
Repaso ‘Matdmatice Bilingue

- Algebra- Noderna -

Géometrfa y Triogonometrfa

.Refreshéé ﬁathematics

1 Hultimath - F&enph |

" | Arits€tica-Tebrico Practica-

Bio!ugf&

{encia

Introduccifn a las Ciencias
Biecllgicas

ka Tierra v Sus kecursos

Modern Biology
Everyday Problems in
Science.

%ﬁacia}
§$Zud1es

b

. 2

Geograffa de Amfrica
Historia de AmErica
Yiajemos por América

Curso de Historia de Amfrica
Econonfa Para Todos.

El Hundo Ibercamericano

E1 Viejo Mundo y Sus Pueblos
Descubrimiento, Conquista y
Colonizacifn de Puerto Rico

Erd .
The Rise of the American
Hation )

China, Japan, India.
¥inorities in U,S.A.

Our Horid Through the Ages

e §

Matins Caratbe$ :
Histoire De La Literatur
Haitienne g
Histoire Des Etats - Uni
L'Espace Haitfen. _ _°

3
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.CAREER CLASSES
J As the student programs 1nd1cate, students may e!ect to follow -

e career sequence 1n one of three areas: “health careers, business educa-
Those tekfng// gareer,option may take.counses -

tion,‘andugqs@etq}ogy.

q .

nemg;-stertfng'with'1ntroduttocy'ciasSes and’

according to gjgeneral

- culminating in intensive work experiences. ‘Chart 2 pnesents the process -

]

in grag&ic’jonnn‘; \
e- ' §. | h . A

Prior to September

v -
PR
* .. ~

‘: * ‘9' . »' * .
1981, bilingual students were unable to

—of éereer options which {suone.of the

. participate ful}y in the ran

3

' ettractionspeﬁethe 1nstruction I program et Sarah J. Hale, Each seqyence

is designed to'Tead to a licens ora job and the 1nternshio proqram’1saan

important aspect of the oereer sequence._ Nine - courses are offered in

sy

.the health career sequence, o, ranging from sdlsic nutrdtion to hespital.

' practice to app!ied chemistry. gFi’]d work is provided fn day care centers,

st oo

\ Bl

‘hospitaTs““and;medicaI offices. Cosmetoldgy 1s ‘an especially popdiaP

oo e, M e, Y rent
D ST P ‘o b, 558
FURPA B Tk e d

e }
e g S g

P

program among program and non-program students alike. Eleven courses are

T o Rt

offered in this area, 1eading to a unisex or cosmetology license at the

FC R T
A
s Bk s Aok s b

‘ ' conp]etion of the program. The department of business education offers

o,

o, Tt o B e

T 21 courses to #hepare students for careers in-offices and other businesss

v

‘occupations‘ Course offerings include typing, stenognephy, bookkeeping,

< e

. »
s .
o, - sy ot
5 e e B it o 35 T v

- 'éveryday law, consumer gduQition,’and data processing, among others.

et

° ° s\ .
t - t . o *%. 7

} ¥ During’lgso-al, about 25 Project Becqme Hispanic students had

~

selected the academic sequence, while the ?emafning_Hispan1c students p -

o A ' Can

nere, according to the project director, about equally divided between

e
b
5
3

s

the business' and cosmeto1ogy sequences. Males general]y chose business

education, whi?e cosmetology studengf were all females. About six students

.. x
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the career f?aéETﬁfuProject Become.

3 o - - ZFIRST.YEAR. .
- ‘Inﬁ?bdd’tinn to Career and
Vocational-Education .
.(one period)

. SECOND.YERR . -
Three-Course: §§ dences’

1. Introduction to Secré%aria] Sciences

2. ‘lntroduction to Health Careers .
3. Introduction to Cosmetoloay
(two_periods)

o ~” .

' . THIRD YEAR
: Transitional Year
HAINSTREAM

ol

Business

Education

Sy
Iy

. Cosmetology

FOURTH YEAR

* Four periods of career choice classes plus

afternoon 1nternsh1p or job p]acement

Lo

r.;\»—»; 2

o
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chose health’ careers as their area of specialization. fhe Haitian grade

advisor indicated that: ahout 75 percent&qf the Haitian ‘males Fiad chosen

LR |

the academic track and aboqt 50 percent ?f the femalés. The remaining .

~ palit . B ) —
females were largely in the cosmetology sequence,’ - Ty
, L y. t ) .

- — -~ L3

' . T 5 P

I the ‘gpinion of prodect staff, the- career opxions (particuiariy

cbusiness and cosmetology) have been enthusiasticaliy received by the

H 1 . . X

students. k . o . 2 -5

*

Exposure to instruction in Engiish Was designed\to~bexoradual
through the career sequence." In the ninth and tenth grades, students may

take -one or ‘two career colirses taught by a monolingual Enguish-speakinq

teacher assisted B} a Spanish-speakind educational assistant; By the
third and fTourth years, Project-%eeeme students wiJ,.gsetic}pate in

——

maigstream career classes conducted in English.

o §
"

. - ~

During 1980—81, all the ninth graders took personai typing. !

RN e

This not only sebved as -an introduction to the career sequence as well

‘ )

as fulfilled a one-course requirement in the practica1~a{ts. The class
',was taught in English by a highly experienced mainstream teacher who

“

ekpressed great satisfactioh with the students, praising their eeriousness.
and discipline. ;;% teacher, working with a Spanish-speaking educational
assistant, not only taught typing and business skills but spent considerab]e
cTass time discussing vocabulary and correctingtstudents pronunciatiop
as the need arosef Studentstqere called upon to read their work aloud,
and the teacher iatroduced important' English concepts in context. The
class,offered a solid combination of instruction, practice, and feedback. -

The teacher described the educationai assistant as devoted, involved, and
' -39-

Em o e en W we v o cenn o Faie e mre o pmn W we a % ae o .-




MR Ly ®oy B

. ~——r—ser1eus,_ angttent1ve. Tabie 17’ presents*the'textbooks foruse in bTIihquaP

——

“

very effective.r She c!r?ulated among the, students, stoppinq to correct

work _clarify 1nstryct1ons, and reassure students whe appeared to be orderly,'

> -

" career classes, - ' .

1 »
OFHER MAINSTREAM-CLASSES SRR : -
. In order to expose studgnts‘fo a varfety of educational experiences
. and to facilitate their'iﬁtegration with the1r English-dominant peers, L

Prodecf Become students, regardless of "track " are exposed to some of . !
the pract1ca1 arts at SarahuJ. Hale. Students in grades g%even and twelve
could take practical arts courses as electives, 1nc1ug§gg_ch11d.care. metal
shop, or printirﬁ. About half of ail.program st;éénts took a practical

arts course in 1980-81. Sfudénts were also enrolled in hafnstréﬁ@:fine '3

-

artg, music, gym, and hygiene classes. oo o

"t
T

The numbers of students taking career anu other mainstream
e ! .
classes .are reported in Table 16,

\ : o

. 3
4 ‘ ' . }ﬂ - ) 5
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Table 16.. Hainstream classes in which
prqgggm students are enf’iled (\s__ )

T NUNBER OF CRITERIA
SUBJECT | STUBENTS FOR SELECTION
Stenography (Bi1,).> \“30‘ Stédent option
Typing (BiI.l ‘\ 60 (Classes for Project
Cosmetology (Bil.) "30 ‘Become students)

N Practical Arts ‘
—q(Vocationa1 Career

(Music, ths} :

Economics/Amerdcan
Studies

I Sh°p§<\::°‘l~;--- s
7 Fine Arts ¢ .7

}

- | About half

.. 50

10

" Course ﬁoiwgivep in

Required

Réquired

»

native lanquage '

o
A

:osmetoloqy, which. met, for a dorble period each day.

+

-/

AN
N

All classes met for five p&riods per week with the exception of,

I\
A1l students were

enrolled in either physica? education or hygiene classes, which are now

-

to be given every other semester (because of overcrowding), or will be

offgred four days a week.,

e~

-41-
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43513‘17, Textbooks for use in bjlingua] career

- ..m

Ry claSses, by subject area,

—

‘,\’h‘

Cosmeto]ogx Tbxtbooks

~—-

" BV Arte de los Peinados Modernos -
El Arte Modernos Del Planchado de Pelo -
La Permanente Fria -t =
La -Manfcura Moderna .

Repaso-de 16s Examenes de 1a Junta Estatal de Cos. ltologos_

Standard.Textbook of COSmsto1ogy
Van Dean Hanual

Textbooks for Hea]th:Careers '

Child Growth and Deve’opment
" A Textbook for Nursing Assistants
Nursing Procedures for the Practical Nurse
Body Structuie and Functions
Simplified Nursing
Pediatrics for the Practical Nurse
You &nd Your-Food
Food Service Careers. .

"I Textbooks far Business Education

Practica de Maquinas de Oficina
Mecanogra‘ia I
Taquigrafia Gregg I
Transcripciones Gregg
Diccionario Gregg

Methods of -Filing
0ffice Practice Workbook

e
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The fcl1cwing sections describe the nan-instructional components -

r,

of Project Become. staff. development activities. curFTcaTum development,

suppurt services to students' extracurricu]ar activities, and parenta1 "

1nyolvement.

“STAFF“DEVELOPHENT L kw‘" oo

]

[{
A

1V
e

L. Act1vw*1es des#gned_tn_uugnnde the sk1lls and knowledge of

progcem_staff were carried out both 1n and otutside of scﬁ”bi.

Although

the consultant‘position proposed for staff development was cut, the

following activities took piace:

-
v N - )
1, “ 13 >
N

Pre-Service Orientation _

e

.

At the beginning of each semester, - an orientation session was

prnvided for all Project Become staff, including tax levy teachers and

Title VII personnel. Speakers included the school principal, assistant

principal, and the project directar,

{

' Departmental Meetings

Ky

Meetings were held monthly and were attended by all bilingual

) i
staff members (as above). These dealt with administrative matters, and
presentations on topicé ofiinterest were made. Presentations were made
primarily by the project director and also the Hispanic grade advisor, —

and 1nc1uded the following topics. mastery learning, discipline, holding

- _power, 1mprov1ng student achievement, and relations with parents,

-

-

%
<

b
i
-
-
A
‘3
#
]
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, Horkshops .

Workshops were offered once a month in school to provide in-
depth infonmation to program sta‘ﬁ-nembers. Given by university professors

from Long Island and Fordham Universities, topics, covered included the

nnm-nnf onf nn‘lfnm athnic harknrmmde and how the bilinguail ghﬂd

-

;
.
\ C .

The proJect direqyor, grade_. advisor, and testing/curriculum

- [ —

A]

- coordinator also attended workshops given once a term at the New York City

1{
Board 6f Education andfor the Office of Br1ingua1 Educativn. i~
) “ - ' .

Demonstrat1on*Lessons e -

——
“””?hese were offered by the testing/curriculum coordinator as

they were requested or needed by teachers in both mainstream and bilingual

classes. The lessons focussed on science experiments, including volcances, -

the frog, the flower, the planets, and the human body.

Z.F -

University Courses ——

-

- Many staff members are enrolied for prbfessionai development
[} 3 .
in courses at local universities. The testing/curricnlum coordinator

took courses at Long Island«Uniyerstty towards a master's degree in
bilfngual education. The Hispanic grade advisor‘zég_working towards
certification in adm?nistration and superviston at F.rdham University.

P .

Paraprofessionals were enrolled in courses in the fall “and the family

assistants took courses in the spring.

All were working towards the

bachelor's degree ir education.

The bilingual program secretgry was en-

ralled at Lehman coTlege in courses léading towards the béachelor's
N

— . | -44-

dégree.
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The Haitian grade advisor‘nas not enrolled in counseé paid for
by Title VII, aithough he was working on a doctorai d:ssertation during
1980-81. It is to*be hoped that neu program teacherc like him wiii be

encouraged to 5Evelop'thedr knowiedqe of bilinguai education aﬁd their

i =~ ~a
- P B

" ’ teaching skills in the content areas (see reconmendations}
o f : N
= - CURRICULUW AND MATERIAL DEVELOPMENT |

During 1980-81, curricula or materials were developed in Spt(isﬁ
in the following areas. ninth-year mathematics, intermediate aigebra,'
generai science, general bio}ogy;.American std'ié?j'and economics. These A
were adaptations of Board of.Education CUrricuia, and are in accordance

- ‘ with the guidelines set by New York State, T

i In addition to cyrricura and materials developed anﬁ adapted
§ by the staff, Project Become has used materials from other Title Vil

€.S.E.A, prognams, and frem the -State Education Departnentn‘
- In tbe Haitian component, ‘the Stiff member whb' éérves as curricu]um

o developer and grade advisor noted an "acute” iack of books and materials.

/

;’ This is to some deqree a produet of the fact that this was the first year

. of services Yor Haitians, and nN?Lrials which refiect and respond to their

-

4

_ linguistic needs.are not teadily available. While French texts may be
ygound, texts and materials for Haitians with limited French skills are

- Aot generally available, except from'other Title VII projects serving

sjmilar populations. Unfortunateiy as distribution of Title VII-‘eveioped

—_—

t“ materiais has never been well articuiated contacts between projects are
t;—‘ usua}iy deveioped informai)y {see recommendations}. The Haitian grade

E/”/, o -advisor had spent considerable time attempting to locate texts and materials,
[ -45-
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__yariety of ways, Almost all staff members offer suppoft in some way ~

fﬂﬁile~fuffiliingtadviéing and teaching responsibilities. Clearly, hts,

-

abiiity to reso?§é the shortaée of materigls was.lim{téd. He Wwas able to

translate and adapt curricula_from English to French in the areas of .

general schence and history. As thelist of courses and books tndicate,
offarinac to Haitian ctudonte geré rectnicted, hoth hy the clze of the
Earget population énd;ﬁiggpg limited staff;_ The gr?de advisor gentioned
.tha~5pec1af needs of the small group of H}icians (prob;bfy nuﬁberinq ‘ -
about five), who have very limited Iigéracy §kills, and for_whom French~
tgxiboogs were 1happr0pr1ateg Hg.fe!t that a specfal intensive tutoring
program on a ﬁdll-out basis would be more appropriate for them (see
recomﬁendétions).. Des}gning an 1nst:8ctional proécam(fﬁr them 15 especially

difficult, as they mist make.the tradsition'to English_wichout the benefii

of good literacy skills 1n their native language (in thi. case, ‘their
. p . e
second language). Generally, he reported that Haitian parents value

F?én&h highi& and want their children to learn both English dud French,

Jr—

The grade~advisqr felt that more collabgration and planning were '
ﬁeeded between the twachers of French and the biiingqual teachers, to
share 1nformaiiqn on .tudent strengths and weaknesses and to maximize the
effectiveness of 1nstru§tf§é. The French lanquage cIassgs could reinforce
ccncgpt; learned 1n subject areas, and could éddress the problem of 1imited

French 1iteracy directly (see recommendations)..

C e )
N ’ ¢

SUPPORTIVE SERVICES TO STUDENTS

Project’ Become offers support to participating studepté in a

- _ -

- o -46-
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efther threugh advising, tutoring, home visits and/or qontaéts, extra-

curricular activities, follow up, and othar out-of-class relationships,

-
[

Staff mémhers made contacts with feeder and junior high schoolé
to dissesdqa§g information about the program. In addition, project %éeff
wembders (includifg the é\réctar, grade advisors, and some classrcom teachers)
interviewed and écreened %13 new students upon admission., Thelr records

" were revieﬁe&~an¢ their'general preparadness was asééssed in English, the

native language, and mathematics. . -

The grade advisors met with each student at least twice during
« the year tb—devéiaa his or her program,. ‘Hi59351c senfors met several
times with the?r grade advisor 2s & group angd individually. All students

, . received group counseling in October, Students also sought qut the grade

advisors for informal counseling; both advisors were saen by many students

. ’/T‘§\.i

as frigndty figurés who could be approached for conversation and assistance.

- T
8oth made themselves available to students outside of schoo!
as ugig as duting school hours. The Hispanic grade advisors long in the
_Lschool, was particularly active'with the students as advocate and friend.
" He ancouraged students to partic%héte in sports w#ith him and socialized

with then in other out of school contexts. -

e

Program students who wished to discuss issues which were important
to then were also free to meet with the school principal, who made himself
students and parents met with him

available to them, During the year,

to discuss the question of security in the schaol,

]

0o

» . N
L . - . - . - or
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! \

1 Tha staff secretary also ?ungtie:ed in an ongoing way as friend,

confidant, and faci%itat&cn to the students. \ .

About 18 out of the 27 bilingual seniors worked‘gfter school in

.1980-81, suggesting that efforts by career and business educatiqn‘§sgff

members at creating job opportunities were tc a good degree successful,

The provision of after-school jobs and internships is a desirable and
.mhortant aspect of the educational experience of career students at
, Sarahad. Ha}er_«////\\\x; /

: A _—

| Project Become has developed and implemented an effective
system fo; following End monftorizgﬂ;be behavior and performance of program
students in their ¢lasses. Each Friday, the project distributed forms
to classroom teachers, bf?ingua] and méinstream, serving bilinquai students.
On the formé, teachers entered infdormation on those students who“were —
cutting classas, excessively zbsent’ or performing pobrLy;‘vTﬁe forms
were collected on the following Monday for follow-up action éx.pnoject

gtaff.

-

Follow up was generally the Eésponsibil?ty of the Hispanic
grade advisor and the family assistants. In response to a poor report,
calls were.made to students' homes. A nuﬂgéf é?\such cq}ls were m;;e '
-i;:»various -easons during 1930-81. When telephone contact could not bg ",
made, letters were sent home advising=bé}ents of acadenﬁc difficultie§ J}
excessive absences. About 15 formal v1sits'weE; made to-sohe's;udengsf
homes té disciss such problems as cutting classes and unfinished assiqﬂl

ments. ({Informal and social visits were also-made.) “Home visits were

made by the family assistants, and the Hispani¢ grade advisor also made

-48-
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1

occasional visits. Reports were made on all telephone contacts and home -
vyisits, and their outcomes. Students with pers1sten%fprob1ems might be

réferred to the school's guidance counselor for assistance.

1In cases where -home- contact and -other staff efforts pnoduced
no improvement in attendance or grades, »s, the student was given a probation

card, to be signed by all his or her teachers. About 10 probation qards

_ were issued during 1980-81. ”

Students with personal or academic problems were also.referred

: to agencies in the community for assistance. Some werg referred to a
Catholic Charities program for tutoring and counseling, or to a tutorial
program in a local church-based community outreach program. Students

¥ - were also sent to job Eeferra] programs (such as the Manhattan Valley

T Youth Program) and profsssiohal crganizations. The Hispanic grade advisor

did express a ‘need fo} referral services for the small number of students

-

who becom& pregnant during the year. - ~

EXTRACURRICULAR ACTIVITIES

There are many ways, beyond academic performance, in which students
can demenstrate thef} feel'ngs about themselves and their school experiences.
K\} s\ " - )
The program offered tri snfqr bilingual students, and students
cited théﬁ as one of the advantages of barticipating in the program.

During the spring of 1981, bilingual students went to see Garcia Lorca's

s
: La Casa De Bernarda Alba. They went to Great Adventure and took a boat

ride around Manhattan. To help support their trips, the bi]ingual students

- bY

held a cake sale (3% whigh it was reported that most of the profTts were |

eaten). For graduating seniors, a dinner dance was held in a Queens night .

. 5%
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— club. A reception was held fo~ the parents of graduating seniors as well,
. ‘ R’
which was attended by parents, project staff, students, and the principal
-"of Sarah J. Hale High School. : C ' -

. A\

. : . . Students were encouraged to--participate in conferences,;ﬂinq]y

or in groups. One student was a keynote speaker at a conference on "The‘

e

- Future of Bi]ingua] Education," held at Fordham University (see appendix

i A). A whole sociél studies class participated in a conference at Hostos

Community College on "The Future of Hispanic Women.” Another gfoup of -

. -~ -
students went to a conterence gn the future of the Hispanic community.

. .

Four Hale bilingual students made a presentation to adult *§

participants of Solidaridad Humana.

<

OTHER -STUDENT RESPONSES ‘ -

Students interact with each other and are active outside of
classes. Many hre active in sports, particu]ar]y baseba]] and soccer,
Some contribute to a literary magazine, Panorama, which is produced by
the bilingual program. Typically, many students are friends outside éf
o school, and they meet for oports, picnics, and parties; Their activitigé
. ‘frequently involve the ﬁ}spanic graoe advisor, who is himself active in
sports. He is extremely popular with students, 1s,act1ve1y concerned for
toem and mzkes himse]f,avai{ab1e to them extensively outside of school.
The readiness with which students approach staff members indicates the

. positive feelings_which students have about them. o

”

Project Become students have demonstrated high rates of academic

. success, outperforming their mainstream peers consistently, in those areas

Y

!

-50-
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- in Which'comparigons have beer made (see findings).

_sa]utatonian of the graégating class was a bilinqual student, and bilinqual

Hale. The dttendancé rates demonstrated by progFam\students attest to the
- - - Tt T TR T T ot i . s

[ -

In 1980-81, the

students are typically among the highest achieving students at Sarah dJ.

value which they place on theierartidipation in the progfam.’

4 —
¢ 1 >

PARENTA.. ‘AND COMMUNITY INVOLVEMENT

+ The Project has an Advisory Committee of 20 persons compqsed(

of parents, teachers, and students. The Committee, formed by selection
and election, functions to review the implementation of the program and
. . v

-3
N

Jr

to act in an advisory capacity. -

Notices of\méétings and activities are poste& in ‘Spanish and ”%

English in places ‘highly ?requented by the students' parents. Ageﬁdas f%
and minutes of meetings are mailed reqularly to parents of the students E
o X - .. . J;.%

§-
P

participating in the project. Additﬁoga]]y,»a program newsletter and a

student literary magazine further iaform the community about the progam.

S 4
)

As-has been discussed above, parents were kept informed of

bt KShan at s wmint

their children's progress and problems in school by teiephone and letter,
When decisions were madé about mainstreaming, parents were always involved.
Parents‘are often invited to school functions, and a s~ecial celebration

was held for the parents of graduating seniors in June, 1981. .4

.
)

Program staff.believe that parents feel comfortable communicating
- - . ‘ . Lt
with teachers in their own language and in their own cultural styles. The

personal nature of the relationship and the similarity in cultural back-

o
/

]
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i

with the project,

The program also disseminated its activities in the community

and to both feeder-and other junior high schoo]s.

cards provided 1nformation about the careor and job internship programs

-at Sara? J.‘Hale for both prospectiyé students and employers.

[N

ground result in great parental cooperat1on with the schoo] and particu1ar1y
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. and vocational education. The foiiuwing are the areas assessed and the

: . ‘Reading in Spanish -- Interamerican Series, Prueba de Lectura
o "/,//*’/’ ' ) (Total readfng, forms BS and AS, Level

o 111, 1950 vergion); New York State

. 2
d e, . . d i

®. T )
¥

3

, : VI. FINDINGS
.~M’mm~"’7"""~ \ - . - o

ASSESSMENT PROCEDURES, INST RUME TS, AND FiNDINGS

(.m
S

/
" The fo]]owing section presents the. assessTent instruments and

procedures used in evaluating student achievement in 1980-1981 and the )

resilts of the eva}uation. It shou]d be noted howevet, that ali

/

conc]usions drawn from ‘the data presented hera shouid be qualified hy ’

the fact that these resuitsiapply to only a subset of program participants.

Data forms were submitted on only 181 of the 350 students which the proqram

proposed to serve,” In addition, complete data were not reported on most - SRR

N .
<.t ; N RE T VEAA
S Ta o S St JoA U AT Y bk o £ O e 0 e B S b

of the forms which were received. This was especia]lyxtrue for the

Spanish-speaking students. ' ~
~oLt - N N -

»/St/dents were dssessed in English language development; growt

T

-

in masteey of their native 1anguages, mathematics, socia] studie

. Ty '
instruments used: ‘ . * /////////

English as a secon nquage -- CREST/4eriterion"ﬁ;;erenced
Mo , __Enqlish Syntax Test, x
" TLevels I, II, and III),

Regents Test in Spanish; the

« New York Uity-Wide lest in Spanish .
{Level 'I1) Data are not presented
because scores were dut of range and
could not be\meanianu}ly interpreted.

'Reaunng in French -~ Science Research Associates' Test de 3

- Lecture; the New York State Regents i
’ Test_in French; “the New York Glty-dide—— :

Jest In French (Level IT] 3

- * *

R - 53"‘
4
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%B*ZSociqg studies -= New: York. . City-Nide Examination in Bilingual

_ M~ o Social: Studies (Spanisﬁ’and French language
5 - : L versions) ’ \ e

CA N . i

'-» . .. M@thematics - New York City Arithmetic Computation Test

~ f‘J
i

et

Mathematics performance - Teacher-made tests
- Science performance -- ‘Techer-made tests

Vocational and business education -- Teacher-made tests

. . Native language classes -- Teacher-made tests

Fooo Attendance =- School andfp}ogram records’

° ~ . t [

Ihe fol]owingﬁana1yses were performed: - - .

Oﬁ pre/post‘standardized tests of French reading achievement

I

statistica11y\and educational significance are reported in Tab]e 28

AT ] & 3
s

Simi]ar data are reported for the non-standardized New York City Test of

1

{
@
.
:
;

-~

v . ‘.Proficiency fn Eng]ﬂsh Lanquage Sk111s in Tab]e 26 and 27 and for the

Vs p
A,

‘ _ 'New Yorkaity Arithme;ic Compuoation Test in Tab]e 31, ‘Although most

Py eaer
(P
-’ .
-
.

P

Spanish-speaking students were administered this tes® 3lsing1e time," o.ly

three of them were.repoq 9 to have received both a pre- and a ‘post-test,,

p

o
:
4
i
5\
L
A
7
&
2.
>

AN T S

Et
Y
(s

As results.fok'so {eﬁ"students would be largely meaningless, only data on-.

Y Haitian/Creo1e~speakﬁh§‘stgdents have been’tabulated.

o =
- - .
)

B A

’Statistjqal sjgnif{:ence was determined.through the applicatjon

of the coére1ated t-test ﬁadef; This analysis determines éﬁEiher tne

T AL R R S G0
{ Ll

. ‘ difference between pre-tast and post~test mean scores is larger than

[ty
.

wou?d be eipected by chance variation alone~ . e. 15 statzstically
signifﬁ:ant.- S .

Y

~

This analysis does not represent an estimate of how students

' .

o™ - wouid have performnd in the absence of the program. HNo such,estimate
B o : ‘ h54_ , i ’
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could be made‘beca se. of the\inapplicability of test norms for this

popuiation, and th unavailabiiity of an appropriate comparison grous.

Educational significance was determined for each grade 1evel by

3‘ . calculating an "effect size* based on observed symmary statistics using

the procedure recommended by Cohenl, An effect size for the correlated

»~

- — gftest-ﬁodel is an estimate of the difference between pre-test and post-
test means expressed in standard deviation units freed of the influence

. of somple size. It becane:desirable to estaolish such an estimate because

substantiai.differences that Qg exist freauently fail to reach‘statistical‘

Wi e WG A L wAMe TEDT AT 204 v A
L LT g
R v

significance if che number cf observations for each unit cf statistical

s R e,

anéiyéis is .small, ~“Similary, statistically significant differences often

. are not educationally meaningful.

kY
R ' . Thus, statistical and educational siénificaneéTpermit a more.
) H . - . '
meaningful appraisal of, project outcomes. As a rule of thumb, the

‘ following efjgct size indices are recommended by Cohen as guideSJCQ\ -

3 ) [POSNp—

inter preting educatiﬁﬁal significance (ES):
; "a difference of 1/5 .20 = small €S
P . . e ‘ .
oo a difference of 1/2 ¢ .50 = medium ES

n

H.

a difference of 4/5 = .80 = large

Ve

The Criterion Referenced Enqlish Syntax Test (CRE§T) Was one

1}

of two tests used to measure growth in English languaqe proficiency. The

instrument tests mastery of specific syntactic skills at three leveis.

« ,

- * 13acob Cohen. Statistical Power. Analysis for the Behavioral Sciences
) . (Revised Edition). New York: Acddemic Press, 1977 Chapter 2.
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. h Le;g1s I éﬁd_If coﬁ£;{ﬁ égvgbjéc%};és eacﬁ,_such as knowledge of present;'
. ‘ tensé forms of the verb "to be" (Level I), or possesgive adjectives and

i ;i' ) - pronouns (Leye] I1). Material at the a&vanced Lefel III 1s organized
into 15 objectives, such as reflexive pronouns. At each level, students
‘are asked to complete four items per objective; The items are mu]tip]e

= choice and consist’of sentence frames for which students must choose a

word or phrase from four possibilities. Mastery of a skill objectivé
. ' . Ty

1siaéterm1ned by a student's abi]it& to ancwer three out of four items

M *

. correctly, " °
y \\\ o

This report analyzes §tudents' performance at the three test

. ‘L
st o onrs e £ o wite 2X 0 s e

@ et o

levels. Performance breakdowns are reported in two ways: by grade of the
students tested irrespective of test level taken, with information on the
' average number of objectives master & and the average number of objéhtivei LY
. mastered per month of'schoolingA(ifE Tables 18t)20, 22, 24), and7by bath
grade and level of test taken w%éh information only on the average number

" of objectives mastered (see Tables 19, 21, 23, 25), )

\ - -—-—"'-\' . e
In addition to the program-wide tests discussed above, many ' :

‘program participants tock sthe appropriate version of the New York State

- l City-Hide test 1n‘th§ apbropriatg language. Results of these test

i

Regents examination in the Spanish or French languages of the New York 1
. |
administrations are reported in Table 29 for Spanish-speaking and for i

N ‘ Haitian students. These tables report the number of progre= stydents

eligible to take thg/tést, the number actually tested and the number and

Ve
M

. . 7 !
percent passing the tests. The same information is presented for those

students who took the New York City-Wide Examination in Bi!inquél Sbciai

; Studies in Tabie 30. sé ‘ .

*
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' Aé'f“' Comparisons of the 'success of program StUde"ts ‘“ mathemat1CS, o
. 4

science, and social studies courses taught in the b111nqua1 program with
those of non-program students in similar mainstream courses are conta1ned

T

in Tab]e 32, The Chi-square statistic is used to determine in each case

how different, statistica]ly, the proportion of-passing program students 1s

from that of mainstream students.

)

Rates of §ucdéss'of students in vocational education, business
education, and native Iangdage courses aregneported by course and by grade.
These tables céntain the ﬁqﬁbers of Etudeﬁts reported as taking the relevant
courses, and the péncent passing, for fall and for spring courses separate]y.
The fap]es repgggjng this data are listed below by subject contént area:

‘ e " Table #

Subject Area . Spanish-  French-

_speaking speaking
“students -students

vocational and Business education 33 ’ 34 $
native lapguage classes 35 36
Comparisons of the attendance rates of program participants
with that of the school as a whole are presented by grade in Table 37;-
This table contains average rates for the school and for the various.
particfpant groups, the percent differences, values of the t statistic,
and its level of statistical significance. Although the t statistic usec
here is siightly different than that described above, it again indicates
the extent to which the ogserved percentdge differences vary ffpm~ﬂnég

might be expected by chance,

-57-
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iﬁble 18.. Results of the Criterion Referenced English Syntax Test
Q{;&( . - p—y =

(GREST): number of -objectives mastered, and.objectives mastéred

i .

5 ‘ger;month. - - -
(E.S.L. Title I Spanish-speaking students, fall)

N4 v

.
-

’ - Do

-

. Average NumBer of Average - ObjectiVés
' # of Objectives Mastered Objectives Months of Mastered
Grade Students Pre Post . Mastered* Treatment  Per Month
- /.
10 14 12.0  17.3 5.3 - 2.6 2.04
1 1 10.1 122 21 2.8 0.75
12 3. 15.7 20,7 5.0 C s 2,00
TOTAL 47 9. 8 14. 3 4.’5 2. 7 1. 67

*Post-test minus pre~test.
*

.Just under 37.percent of the Spanish-speaking program participants
were tested with the CREST in the fall.

.Spanish-speaking students in every grade but the eleventh mastered
at least 5.0 -objectives durifg the fall instructional months, The

. -achievement of this group was restricted by the performance of
eleventh graders on Level III (see Table 19).

.Mastery rates ranged from .75 objectives per month in the eleventh
grade to 2,04 objectives per month in the tenth grade, for an overall
average of 1.67 objectives per month of instruction in the fa]l.

1
7!
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-
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: t Table 19. Performance of - students tested on the Criterion Referenced Enqlish Syntax Test  ____.

e (cazs'r), .avepage-number of objecttves mastered by qrade and test level- e e

i, A | ' - (E S.L.(Title 1 Spanish-speaking students, fall) 3
LEVEL I o LEVEL I} LEVEL III o =3
f . Averdge:Numbeb of Average Number of Average Number of ?
: Objectives Mastered . Objectives Mastered Objectives Mastered : . 4
: Grade N  Pre- Post Gain* N Pre Post Gain* N Pre Post Gain* , i
. i = a : ‘ ]
9 13 - 6.8 12,2 5.4 4 6.0 132 7.2 2 120 12.5° 0.5 /
10 3 7.7 13.0 5.3 10 13.4 19.0 5.6 1 11.0 13,0 2.0 . e
11 2 12.0 17.0 5.0, 3 8.3 11.0 2.7 6 10.3 11.3 1.0 é
1 2 S / 3 15,7 20,7 5.0  eeec;cececceccmceee-
- ' i ‘ <
TOTAL 18 7.5 12.9 5.4 20 11.5 17.2 5.7 9. 10.8 11.8 1.0

NOTE: number of objectives for each level: Level I (25), Level Il (25), Level III (15).. . .

*
Post-test minus pre-test.

.The level of mastery at pbst test time increased with test leve]. Level I students passéd a
total of 12.9 objectives (out of 25); Level II scucents passed 17.2 obiectives, and Level 'III
students passed an avgrage of 11.9 objectives out of a possible 15. ‘

.Students on Levels I and Il made good average gains of 5.4 and 5.7 objectives from pre- to

post-test, )

.Students on Level III showed lower average gains, primarily because their hiqh scores at pre: :
test and the l1imited number of objectives on that level re§tr1cted the students' opportunity to, (;53 P

l — ——demonstrate growth, ... ... S A R

R - O — C e e e I
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Table 29; Rezuits of the Criterion Referenced English Syntax Test

: . - v 7]

{CREST): nuzder of objectives mastered, and objectives mastered -

o - per_month.

(E.S.L. Title I Spanish-speaking students,-spring) by

. Average Mumber of ' y Average Objectives

$ of .  Objectives Mastered Objectives  Months of Hastered

JGrade  Students Pre Post ~  HMastered* Treatment  Per Month _ g

BT -9 - M a2z 160 3.8 2.9 1.31 ;
CcoC100 13, 106 141 3.5 " 2.7 1.70 %
L 13 10.2° 154 3.2 2.8 1.14. g
e - .
i 12- 3 13:0 14,7 1.7 2.9 0.59 -
k‘ e *‘
: TOTAL 59 115 14,9 B S - DA ¥ | |
- % b - 1
N 1
’ \ - "post-test minus pre-test. .y "
: k , | =
{i . Students mastered an average of 3.4 objectives during the spring. :
5 Hastery rates ranged from..59 objectives per month in the twe]fth |
. grade to 1.31 in the ninth grade for an overall average of 1.21 i
. . objectives per month of spring instruction. : il ,.j
~lhere was 3 t-e.ndency for the overall achiavement oﬁpanish-spezking 1

students to be lower in spring than in the fall {see Table 21 for ';1

the effects of test level). s

1

;

- :
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Tab)e 21. Pa‘Tbrmance of students tested on the Criterion Referenced English Syntax Test

ST :"'/ (CREST): average number of objectives mastered by grade and test level.
i /(E.V.L. Title I Spanish-speaking students, spring)

¥ s /

é___ “~ _/ — _

;..,J.».—r//r LEVEL 1

LEVEL I1

LEVEL IIT ~

Average Number of

e

Average Number of

Average Number of

spring term,

8

Jore students were tested on the higher levels of the CREST in spring than in the fall.

:>‘

Spanish spéaking students mastered an average of 4.5 instructional objectives on Level I,
3.3 on Level II, and 2.3 on Level III from pre- to post-test in the spring term.

Q

N g

-~

' Objecttves Mastered Objectives Mastered Ohizctives Hastered

Grade N  Pre Post’ Gain* N Pre Post Gain* N Pre Post Gain* _
i v =

9 15 11.3 15.9 4.6 12 14.6 17.3 3.3 3 .93 11.3 2.0 ;
B 5.0 8.5 3.5 10 118 15.4 3.6 1 16.0 13.0 3.0 '
11 1 17.0 23.0 6.0 4 10.0 14.0 4.0 8 9.5 11.9 2.4

.S SR 1 - 13,0 19.0 G 2 10.0 12.5 2.5
fOTAL 18 10.9 15.4 4.5 27 12.8 16.1 3.3 14 9.6 11.9 2.3

F3
OTE: numbesr of objectives for each level: Level I (25), Level II (25§, tevel III (15).
Post-test minus pre-test. .

.forty-seven parcent of the students reported were pre- and post- tested wit., the CREST in the \




Table 21
(continued)

. There was a tendency for the number of objectives mastered to decline as the test
level increased.

.Restriction of gains may be ;oted at Level III (see above). Because of lower pre-
test scores, however, larger gains were made in the spring than in the fall.




Table 22, Resu]ts of the Criterion Referenced Enqlish Syntax Test

-

PR,

(CREST)~ number of. objectives mastered, and obiectives mastered

-

per month, - . >
(E.S.L. Title’I fren&h/Creole-speaking students, fall)

/

.

7

i Average Number of ‘ " Average Objectives
o # of. Objectives Mastered Objectives  Months of Mastered
grade. Students Pre .Post Mastered* Treatment Per Month
9 4 - 117 19.0 . 7.3 . 2.9 * 2.52
- L3
10 12 1.2 18.4 . 7.2 2.9 ' 2.48
11 C 6. 12.7 19.7 i 7.0 2.9 2.41
12 7 . 127 16.0 .3 . 2.8 1.18
TOTAL 29 - 1200 182 &2 2.9 2.14
*Post-test minus pre-test. ' ‘-

.Almost 60 percent of the Haitian students reported were pre- and
post-tested in the fall,

.French/Creole students in the ninth grade through eleventh grade
mastered at least 7.0 objectives during the fall instructional
months. Grade twelve students mastered 3.3 objectives during
this period. .
.Mastery rates among students in the lower grades were eguivalent

and approached a substantial 2.5 objectives per month of instruction,
Grade twelve students® performance increased at a slower pace, ‘
about 1.2 objectives per month of instruction.

-63-




v Table 23, Perfbrmance-of studénts iested on the Criferi&n Referenced Enqlish Syniax Test

(CREST) averaqe numberwqf objectives mastered by- qrade and test 1evel.

’ ‘ (E.S. L Tit]e I French/Haitian Creo1e-§peaking students, fail) - C -;‘.
' . LEVEL T T LEVEL IT LEVEL 1T e
Average Number of i . Average Number of ~ Aveérage Number of
. Objectives-Hastered Objectives Mastered Objectives Mastered
Grade- N Pre ‘Post . Gain* N Pre Post Gain* N Pre Post Gain*
— N e . N — h
\\\ !r— & I R - -
9 3 10,0 19,7 9.7 1 17.0 1701 0O _
10 5 7.8 16.8 9.0 7 13.7 19.6 5.9 )
11 2 1.0 19.5 8.5 4 13.5 19.7 6.2 _
12 2 15.5° 19.5 4.0 2 14,5 20.0 . 5.5 "3 9.7 1LY L3 \é
. - ¢ . 4 ig
TOTAL 12 10,2 18.4 8.2 ..14 14,0 19,5 5.5 3 9.7 11,0 1.3 - g
. BRI ) . / < e 1;
NOTE: 'humber of objectives for each' fevel: Lavel I (25), Level 11 (25), Level 1} (15{. R E%
weny ’ - % ’:l
Post—test minus pre- test . r e — T %
Twenty~six out of 29 students reported were functioning on Levé\\\%~agg\}$ of the CREST 4n_.. ‘ 3
the fall..' . . LI nu:%
‘.Students on Level | gaid;d an average of 8.2 insiructiona? objéctives, while Level I students . E
mastered 5.5, and tbe three students on Level .11l gained an average of 1,3 '

¥

.The limited growth of students on kavel III is in part due to the restricted number of -
objectives on the test at that ;evel (15). This performance negatively affected the
average gains for twelfth grﬁders as reported on the precadinq tab!e.

? " ~ e X .- . B s
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Table 2#. Results of the Criteriou Referenced English Syntax Test E
(CREST) number of ub.jectives mastered and objectives mastered ,\‘g
S \ , Y
. = co ggr month, . - e it
R (?E.SgL. Title'l French/ﬂreoig-speaking students, sprigg) R
. J .;. - ,.,_-3 ; - . :“ .
- ‘ . Average Number of . Average  -Objectives
—_— . # of _ ObJectives Mastered Objectives  Menths of  Mastered
‘ Grade __Students Pre Post Mastered* Treatmgnt  Per Honth
L8 7 Y101 207 - __10.6 - . 3.0 13,83
10 - 6 . M6 20,0 - 5,4 3.0 1,80 .
G011 8 16,6  21.9 . 53 30 LW
.7 ) " . ) ; o ’;‘4 PR
R T A 7 < 1.4  18.3 - 6.9 %8 .. A38S e
TotAL. 38 7 13.6  20.2 6.6 3.0 ——- 2.26
.. Post-test minus pre;tf‘ést. - " .
. - .\('..-‘., w*"hr“; . ;
*’ “;’,,,‘;.*Sevemﬁaight percent of ‘the Haitian students reported were pre- .
T "«*“aftd post-tested with the CREST in the spring.
P . The total number of objecti ves mastered ranged from 5, 3 1 n grade
e]even to a substantiat-10.6 n.grage n%ne. . .

‘ Objectives mastered per munth ranged frcm 1.77 to 3. 53, for an . -l
overall averagé of 2.2 objectives mastered for each manth of ’
instruction in the spring. L

{ 1 II” \ e w0 . -
) <
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—~enlden

(CREST) averaqe number of objectives mastered by grade and test leve!.

(E.S.L. Title I Frenchlﬁaitian Creole-speakinq students, spring)

- ~ -
. L)

R

_" ""94
M - PR
. ? - - Voo
o — ) ERraRT
%
«

\ s ’ 20 o R T
e LEVEL I - LEVEL 1Y T LgVEL 381
i . R ‘ ; \ . ._1 . -
Lt “ . s A * R ’ ,?. b : -
‘ '”Avebdée Number of ° Averagé Number of Average Number of
Objectives Hastered Objectives Mastered Objeciives Hastered
N Pre Post Gath* # Pre Post Gatm=— N Pre PRost Gain*
-~ “ N 9 . , D) . .
a 67 21,7 150 , 3 147 193 4.6 emecceecmemeecceeeee. ‘ 3
0 5 1.6 286 9.2 8 161 202 41 3 107 13.0 23
114 18702427 857 3 CJ87 a0 23 1 140 150 10
3 LI — S . 4 12,2 227 0.5 3 10.3 123 2.0
: R - : -
T0TAL 13 12;§Jm23r3- 10.8 18 15.4 20.8 5.4 7 1.0 13.0. 2.0
iﬁT&: number of objectives for each level: Level I (25); Lével 11 (25), Level II1 (15). '

?Pest-test‘minus pre-test.

.0n Lev&l I,
grade’ nine, or an impressive 10,8:overall.

Level I objectives. -

g

twelve;, for an average of 5.4 overally
\)“ )

A

i XN
[

N

~Haitian . students demonstréted strobq patterns of growth at all three test levels.

.Students tested on Levei 11 made qains which ranged from 2,3 at grade ten to 10,5 at grade

gains from pre~ to to post- tes£>ranqed from 8.5 at grade eleven to 15 objectives at |
By post-test, Level I students had mastered most |

~i
H
-5
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C e " Table2zs - - :

(contiaued) - '

X .Gains on Level If were restricted, hcwever. by high pre-test scores. Most students were
. .functioning near the ceiling of the test by post-test. This is especially true.for the
. eleventh graders, with an average pre-test score of 18.7 objectives mastered out

§f of a’possible 25. v . .

1
N

LCelling e?fé"ctns~ are also visible in the performance of students on Level Yil, The averaqe
number of objectives mastered at pre-test was 11 out of a possible 15, clearly restrictinq
qrowth Post test scores vere predictably at the ceiling of the test.

.
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et
0T I;ﬁigggﬁ. ‘English achievement for Spﬁhish-spégking students.
e’s L SN . ‘
H b.;“ﬂ . ‘..b

s?gaifggaﬁie of mean total raw .score differences between initial .
~and- final‘ﬁgst s;ofe; ig Engli;hb}ang#ag: r:agingiaghievement of
..students on the-New York City Test of Profic ency '

) . in Enql?sﬁ [anQuaqe SRR

\J

: Prestest  Post-test : \ » e
Vo Standard  :°  Standard  -Mean Coer, T L
Grade N Mean Deviation Mean Beviation Difference Prefpost t- ' p  E§S” 4
9 5. 1042 32.9. 131.6° 327 27.4 622 2,15 .01 95w
10 11 1353 4L6  150.3° 39,0 . 150 , .945 #5.66 ,004 1,10 -
11 13 106.0= 29,4 1445 329 - 385 - 366 '3.94 .002 .09
12 6 1050 39.8  128.2 348 . 232  .798 2.35 .07 .0 |
TOTAL 36 113.4 37.4  139.4 36,8 26.0 718 5.60 901 .83 |

. .Thirty-five Spanish-speaking students from aII four grades were pre-

; and post»tested wich this test and all groups had large posifive gains.
!argely due to the smali number of students. reported to have been -
pre- and post-tested, ninth and twelfth graders' increases approaghed

. but did not reach statistical significance. Gains by-tenth and
eleventh graders, however, were highly signifigant.

,Gains by students in all grades were considered to be of high
. educational significance.

|
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Yable 27.° Englfsh achievement for French/Creﬁle-speakdng students.

3

.

L 4

Significance of mean total raw score diffarences between initial
and final tes;éscores in English lsgggﬁge reading achievement of -

students with full {nstrictional ‘t ent on the New York City
- -Test of Proficiency in Eng¥ish Language Skilis. .

-

»

' : an ) .
Pre-test Post-test - ! .
. Standard . . Standard Mean Corr. b o
Graég H-"Mean Deviation Mean Deviation Diffe e Pre/post t P ES )
§ 5 6L2 127 6.0 8.1 G2 86 -.03 NS --‘E““
f0 <6 60.0 111 &5 9.8 9.5 731, 4,92 001 1.28:

117 65.6 2L§ 720 17.4 6.4 . .979 296 .0257,12
12 6.60.3 141 668 ., 1L3 4.5 959 2,42 .06 .99 .

™
~ - -
- .

X,

TOTAL 3¢ 61,4 13,9 679 118 “6.6 .796 4,52 .001 78

e, <ALyt &

LS KU
Sbit S,

ey
i

. Most Haitian students (69 percent) for whom data were reported were
.. pre- a nd pnst-tested on this test,. .

Lt 3ordin b e

- Average scores and score ranges for these students are far different i
_ from those of .he Spanish-speaking students taking the same test
 and may be due to ¢ifferent testing or scoring procedures being-
applied to the two groups. . R
Hhile ninth graders showed, on average, virtually no change, students ;
in other grades all made substantial pre/post increases with tenth H
and eleveath graders having statistically significant chanqes and 1
twelfth graders nearihg statistical signiffcance. B

enth through twelfth graders all made gains of substantial
educational significancé.

" .Gains made by Spanish-speaking and Haitian students on this test
were generally quite similar.

Ea)
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':T%ble 28. Native 1aﬁguage.readin§ achievement for e

. T

Lo S , French/Haitian Creole-speaking students.

L 4

. Stgnificance of mean total -raw score differences between initial "

. and final test scores in Freach language reading achievement of <
students with full instructional treatment on the Test de Lecture; -

. ) " Level 3, by grade, ' :

R Pre-test "  Post-test . _
G Standard Standard .. Mean .  Corr. e
! Grade N Mean Deviation Mean Deyiation ‘Difference Prefpost 't p- ES
C9 3 3LOTRZET ., 68 ML 37 .11 243 S 140 ;
e . -\ 4
10 16 56.4 ﬁ}].ﬂ 70.8  16.6 14.4 .708 4,36 .001 1.09 s
£ 1" 7 54,6 - 18,0 74.6 19.7 20.0 .6514 3.18 .02 1,20 Co.
: ‘ 12 9 462 2.0 _ 68.6 16,7 22.3  .896 6,99 001 2.33

~

P «Seventy-one peépent of thé students for whom data were reported were
;o pre- and post-tested .on thfs test,

«Average pre~ to post-test gains ranged from 14.4 raw score points -
in grade ten to 37.7 in grade nine. In grades nine, eleven, and
twelve, average gains were of 20 points and over,

. The ?ains made by students fn gradas ten, eleven, and twelve were —_
statistically significant at or below the .02 Tevel. Because of the —

small number of ninth graders reported, thefr gains did not reach
statistical significance.

©

i . .Students in all orades demonstrated growth in their knowledge of _—
. French reading which was highly educationally significant. -

~ 3

::'1 . ’ N ‘70‘ . ‘b
Loe ~ &0
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Table 29. Acﬁievement on City-wide or Regents tests

A2

Of reading-in the native language,

~

(Number of program students taking City-wide or Regents .
. examinations in spring, 1981, and percent passing)

Spanish-Speaking Students

v . - Number Numbér: ~ Percent

"~ . Test Taken Eligible - Taking Test Passing
§panish>hegénts 37 32 87
-Spanish City-wide,™__ 45 ' - 78 ’

~— a°

Level 'ID* ~ )

Haitian Students

French Regents . S 19 - 100
French City-wide 25 o 100
Level. II ,

© TOTAL 126 . 95 38

.Saventy-eight percent of the Spanish- and 70 percent of the French-
. speaking students who were eTigible for these citywide and regents
tests did take one. . ) ‘

.One hundred percent of the French-speaking students who took these

tests -passed them. However, since only haif of those eligible for
. the Level Il French exam took it, this passing rate may have been

inflated by self-selection. :

i,

- - -

. JAn a@erage of 83 percent of the Sparish.speaking students who took
these regents and city-wide.examinations passed them,

- .Overall, the passing rate of the entire group was 88 percent.

n

.

-71e
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Table 30. Achievement on city-wide examinations in social studfes.

(Number of program students taking City-wide or Regents
examinations in spring, 1981, and percent passing)

Numbae . Number . Percent

Test Taken Eligible- - Taking Test Passing
City-wide Examination 32 27 85,
.in Social Studies _o , —_
‘(Spanish language) —~

(Spani guage) . o

City-wide Examination 16 i0 90

in Social Studles . \ p :
(French language) o

TOTAL T 37 . 8

) “

.Eighty-four percent of the Spanish- and 100 percant of the French-
speaking students who were eligible for these city-wide examinations
took one.

.Kinety percent of the French- and.85 percent of the Spanish-speaking
students passed their exam;nations. .

¢ ,The overall passing rate for the combired group was 86 percent.

s
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. Table,3L.

' Pre~test
~ Standard .
Mean Deviation Hzan Devistion Difference Pre/post

Mathematics achievement for French/Haitian
Creole~speaking students. )

N
r

Arithmetic Computation Test.™

Past-test .
Standard Hean

.

Corr,

46,0
57.0
24,5

IR

136

8.5 4.8
65.8

60.3

21,9 18,8
14,4 -- 8.8
26.2 5.8

.878

24.¢ 871

.3.000

Significance of mean total raw score differnnceS'ﬁezween 1nft1ar
and findl test scores in mathematics achievemsst of students
with full instroctional treztment on“the Naw York City

k4

L

\
\1.
5%>,.001 1.26

1. 45~

26 HS

95 NS

l

¥
2 . s
B L N

2 yplage St

3
ke

P rpropaga

16.9  68.6 17.6 6.9 .898 2,64 ,03 .88 _|

~
s
oo
w

_8L.7

v Y

001

o

S, WOTAL 33§10 . 17:0 1.4 .865 5,03 28 -

°

. Sixty-seven percent of the Haitian students for whom data were
reported wererpre- and post-tested with the Hew York City
%rithmetic Computation Tast, -

.Hean score gains ranged frem 5.8 raw score points atuzha elgventh

grade to 18.5 pu%nts for the two ninth qraders.

1]

h .

«The gains were stac?sticaily significant for the tenth %nd %uel

graders,

211 the reported galns were judged to be of mcderate to high
educational siqnificance, , <

.The average gain oter all grades was,hf%?¥y significant both

eratistically and educationally,

L4
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Table 32, Member .and pe"cen!aqg of ﬁilinquai prOQran and nainstreas students . é
\ g;ss!nq con!ent-area courses 1n spring 1981 ' f
BILIMGHAL PROGAAM STUDENTS MATHSTREAA CLASSES
- ) HINGER  MUBREN SMGER  KIBER ' i+ 3
- \ . OF OF  MmIER 1 oF , OF . WSOER- | % .| PERCENTAGE . | (14F)5
0 suaJicT STUBEHTS CLASSES PASSED | PASSED |{ STUDERTS CLASSES' rPASSEN | PASSED | RIFFEREMCES | X p
- 3. hd . N L4
Remed|gitTh 24 i - 14 58 297 9 16 1 25 i
Ataebrs 25 1 17 &8 144° 4 sa | & 28
Pre Algebra 2 1 Y 8s 5R 2 28 48 I
Geosetry 24 1 13 54 29, 1 26 89 35
T ' : i
Hatheaat ics iX) 4 61¢ 66 528 <18 188+ 3§ 30 - :
[4 - s
Gencral S ience '} 2 . W 72 541 16 187 s T 3 28.01 | 00017
gialoqy 22 i 17 n 581 18. 132 20 :
*  Chealstry 1 k7] 94 Mot Svailable
1614 = : : T
Sclente 105 i 85 8 1,238 19 590
4 ﬁmr!gan Studiey 29 i 24 o) 211 ~f 1AD
e ¥
doeld History 23 1 i? 4 Hot Ayeilasble
¥eial . ~
Soc fal Studirs 52 2 -4 29 1,275 57 1,131

S *fstimetnd st 3% 5tn@fﬂts per class.

" .

o
[l

Provided




Table 32
_ (continued)

~

. .Overall, program students met the criterion for success in the content areas (that their rates
of pass?ng would be signif1cant¥y greater than students in comparab]e mainstream classes).™ ¥

In fcur of the seven ceurses for which conparable data were available, bilingual program students
achieved passing rates which were significantly greater (p<.01) than students in mainstream classes.

.The differences in passing rates 1n a fifth cdurse (biology) was marginally significant (p<.10).
program passing rate in American studies was, 2iso higher than that of mainstream students but, hecause
of the disparity in the sizas of the two qroup§ the difference was not statistically siqnificant.

+Oply 1n geometry was the performance of bilingual students siqnificantly lower than that of mainstream

students. . 3
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Tabl¢
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LN
'\

;>\of Spanishs peakinq students attending

Numbs 3
°' o y——. ~
conrses nd.percent -passing tedchéremadeé. examinations ) jzfﬁf
[ N \ N p
BE éﬁ vocatiegal ané—busineLs egygétion; N
) -~ NS Lo : f
\ & A ‘GRADE 12 | TOTAL.
\ FALL % r -
! COURSE A\, ; N PASS { N PARS >
\! . ; 3 ) / ' e - ™~
\ _Vocationa educ tNan By 0 e | 4 100 N
\‘,} % \/‘J}‘ 5
»3 - SPRING . \ B}
. " COURSES \ A,/'g_
X ~ 'E&'_ } .
Vccaﬁgna?\/em:’natio /ff/ 100112 100 |8 100 |27 100
oAl s 1T - =
R abatfon: sing  f1l 100 1 9 78 {'0 -~ |20 90
. Busiﬁhgsnéﬁucatfzn. A{ , .
A Stancqrabhy _ 100 10 70 | 2 100 {14 79.
yd — . 7/ . .
) : .Every'Spani?gf//eaking student who. attended a vccational —
T~ sducation cougise passed the ceurse. ;
. Pec e
‘ JEvery cne gF the 115 ninth “and twelfth-gradé students who
;/A;r4 attend ne-of the two business education course passed the
P COuSEs )

.
—N

business sducation ceurse passed that course.’

JNo resuits ware reported for sleventh graders.

At least 70 percent g¥ the tenth-grude students who attended 2

u
:




Jable 34, ﬂumbep of French/Haitian Creoie-sneakinq students

~.

atténding courses and percent passing’te@nher—made examinations

vocational and bus’igéss eéucaﬁ\on\

et

TG e e & ity
i ,‘g;::‘ﬁ'r"?/(s 2 6 A8

+

R , LN~
: o ‘GRADE 9 }/GRADE 10 [~GRADE 11 | GRADE 12
SPRING —* % | % % %
COURSES N PASS | N PASS- | N PASS ( N PASS
Typing | 2 100{9 1000 " .- |0 "~ ..
" Stenography |1 00 {5 100(31 100 ’
Yo 3 _, e
.Every one of the 18 French-sm@;g students .who attended a busingss
educatiqn gourse passed the cours ’ . - w \
~ . ' —
\‘\\ = .
Y \ .
-~ ‘\ \\~ - _ ;
s X
\\ . \\\\\ - (l
~ - ,
~. N
h N .
) ™~
\\ g
Y’ ' \ 3 ‘
G
Y “77- &3, o
IRAEA T N N T
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Table 35.

-«

v .

+

Number of Spanish—speak%ng students éttending courses

f .

2

; and perceant passing teacher-made examinattons in native ianquage classes.

< GRADE 9 - GRADE 10 GRADE 11 *  GRADE 12 TOTAL
FALL r S AN | % .
COURSES N PASSING ] N “PASSING'| N PASSING | N PASSING | N PASSING

Mative Language, Level V (general) | 1 100 1 100 23 83 25 84

Native Lanquge, Level I (acghemiq) 35 83' 2 50 24 71 .61 77

~ N ’j , ~
‘Native Language, Level III (general}| — 428 71 28 71
" TOTAL ‘ 36 86 31 71 23 83 Zf 71 114 78
Vo )

oo - \ " GRADE 9 GRADE 10 GRADE 11 GRADE 12 TOTAL .
SPRING % - % % % %
COURSES N PASSING N PASSING | N PASSING | N PASSING | N° PASSING
Native Lanquage, Level II (acadeﬁfc) 27 63 127 . 63
Native Language: : o 1 i
Titeratire and Culture 11 100 11. 100 22 91 35 91 -

N p i : ]
Native Language, Level IV (general) ' 15 60 1100 6 62
TOTAL i 28 64 26 N i1 100 |22 51 .78 76
y ﬁ . .
.Spanish-speaking studep%¢ success in native lanquage classes increased from the fall
to spring semester 1n every grade but the ninth, .
.Overall success ina barticular course ranged from 52 percent (in-N. L. Level IV) to 91
percent (in N.L. Literature and Culture),

rn ) ~N .

83 \ : : 90

o~
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e
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Table 36. Number of French/Haitian Gﬁeole-speaking students attending courses
. ' - - ¢
\N“x\ ;f-and percent passing teacher-made examinations in_ French language classes, !
: . t',. -‘J . R i . \‘ N ’ - . \.
‘. GRADE 9 GRADE 10 ’L,,G'RADE 11 GRADE 12 TOTAL
FALL ‘ , % . % . : % . % %
COURSES ’ N  PASSING N PASSING | N PASSING | N PASSING | N PASSING
French Level I (achdemic) 11 100 1100 - _ —t2 100
 French Level IT (academic) [+~ —— 2 300 {1 100 |4 100
" French Level 111 (academic) .—— 1~ * - -45 100 |2 100 .,{1" 100. |8 100
//) - ’ ‘t“a_‘" I / - ”///j ) Y \\\
: French LevelJ¥ (acadenic) 1 100 ~.l2_—100 2~ 10015/ 100
T - t\/-;;:’.‘ . ,’/: 2 X \\
Oy French Advanced Placement - T = e ‘>t—<.::.’/ 100 ///1; 100
N> S o R D e et M
fo TOTAL . 1100 7 f7.-100 fy. T00T)5 300 jeo  160-— -
j - - ) I“: ‘u. s s ,.....«:: - t:s:\\‘ .v:,./‘/(/ o ' w”..\ - T h ;.’“M - .7 j’
. : D e Ty — o I - "
; N P - o ‘ ¥
T TR T e f‘GRﬁKDE‘*?~ i G .- GRADE Y1 - GRADE 12 — TOTAL | L
S M;Jli‘ﬂﬁ@/”l D B o e o T .. 5 :
o COURSES. - R 4. PASSIN&\ N PRSSING [*N  PASSING | N PASSING -
8 ) s “‘Mm,—w‘—-’s‘"w‘.‘ . ) ) ¢ . Q
Fr‘ench Level iI (academic) 4 100 4. 1 100 5- 100 i
: French A(advanced placemant) : L - e /é 100 2 100 6§ - 100 9 100 :
R o e 7 - - / : N . - - {
u : Franeh fevrﬁ“ w iacademic) 219 89 4 100 1 0 .J14 86
. French Level Y (academic} o ‘ 1 100 - 1 100
b . y\
mm' 4__ 100 . 10 90 8 M0 |7 85 29 . 93
;:”““ \ ’/‘_,«" o ’ ' N - ""%
,Every Haitian ;t{xdfmt who attended a French iangamqe course during the f2° ! passed the course,
_: o 3? ,W_W,AH Tyt two (T ‘farcent)_of the 29 students who attended a Franch course during the spring passed
] EKC the course. R , e Gy -
Sre: . ;#“ PRV rors 4&‘{,” ‘ - - _-”-w .o * -y
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- ‘fable 37. Siqnificance of the difference bétween attendance percentaqes'

of bilingfhl students and the attendance percenJage of the SChoo1. ’

»

Average School-wide Attenddnce Percentageé 74.3 °©

. ! Halzjan/Cref1§\§tudents
L . Mean Standard * Percentage
. Grade » N Percentage Deviation  Difference 't .p
9 28 94.6 10.0 20.3  5.75 .0001
h 10 20 97.1 - . 2.7 ‘278 37.83 .0001
/ o 11 9.8 2.3 c. 235 .37 L0001
T2 10 '97.0 3.5 . 227 20,30 .0001
© o ToTAL 49 96.8 &7  _ 225 3371 .0001
i - _ )
. N e . )
-_— Spanish-speaking Stuydeénts *‘,;
N T . ) - s
. \ .. - . k. N N
N . Mean Standard Percentage
. Grade N Percentage Deviation  Difference . t ]
.9 — 40 91.2 o130t 16.9 8.21 .0001
10 37 . 8.8 -\ 1.8 - 1L§  6.49 .000L
N 11 28 "1 891 11.7 14,8 ,6.23 0001
- - ~ : «
3 12 23 920~ -AS 17.7  18.72 0001
4. e’
A TToTAL 124 89.4 1.1 15,1 . 15,08 ,0001 _
\ . . A
JHaitian and Hispanic program students had attendance rates which
L wera significantly highier than the school-wide rate at every grade
2 lavel. ~N~ - )
/ ) .
— .The overall average attendance rate of Haitian students was 96.8
percent, while that of Hispanic students was 89.4 percent.
- F

\)‘ ‘ . - 80« . rz!
(Y 4
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'SUMMARY OF FINDINGS

!
T

y, - . ) . )
Student achievement in the variocus curricular areas is summarized

below.

" — Knowledge of English Syntax 5

Both Hispanic and Haitian students achieved good rates of mastery

; of the 1nstructiona1 obaectives in the CREST. A1l the groups which were

reported exceeded one objective per month of 1nstruct1on, ranging from

1.21 objectives per month (Hispanic students in the spring term) to 2.2

{ ;objectives perlﬁonth (Haitidn students, spring term). Generally, more
; > students were reported in the spning than in the fall. Of the Hispanics, f
i less than half of the students were pre- and post-tested with the CREST
i _ in either term. Somewhat more of the Haitidns were fully tested -~ 60
<' b percent 1n fa;l and 78 percent in the spring term.* Because of the limited

number of obJectives on Level III of the CREST, and the tendency for
students to master objectives at different leveis concurrently, ceiling

effeets were notedyceepeciaIIy at Level IIT of the test. This necessan{if

depraessed gains at this level.

Reading in English

On the New York City Test o?f Proficiency in English Languaqe

Skills, Hispanic students made gains which were statistically significant

.in grades 10 and 11. The achievement of the other grades did not reach
statistical sigrificance because of the small numbers of students reported.

——

All gains, howevEr, were judged to be of great educational significance,
Coe L
Reported scores ranged as high as 150 points (ceiling of the test was

reported to be ZQD).




O ey ey T

by

- +Haitians Eested with the same instrument achieved a different

range of scores, suggesting a testing or report1n§ problem especially in

-—

grade.Q, where no §a1j}?nq‘; negative pretpost coorelation were reported.
The gains reported were of statistical significance in grades 10 and 11,
and at p.= < .06 in grade lé. The aains were judged to-be of large
educational significance in grades 10, 11, and 12, The question of scoring

and test administration for-the two grouﬁs should, in conclusion, be

B - 1
-examined for this test.

Read1ﬁg in the Native Language ‘ ' . i

" On the Test de Lecture, a test of reading in French, Haitian

students achieved generally large gains which were statistically significant

in_grades 10, 11, and 12 (grade 9 had only 3 students reported). All

<«
T

gains were judged to be of great educationaf significance,

.y

Gain écorgs for achievement in reading in Spanish (the Inter-

american series Prueba de Lectura) were not reported as they were generally

o

out of range, making interpretation difficult,

-

Achievement in Mathedatics.

Relatively few students were pre- and post-tested with the

/

New Y-rk C1ti~Cdmputat1on Test. Because of the small numbers reported,

only limited conclusions can be offered. The few Haitians with matched
pre/post scores achieved gains which were statistically significant fn

two ‘grades, and educationally s1bnﬁf1cant in all, i

&

TS —— .

" Achievement in the Content Areas

In the content areas,'bilingyal program studeats achieved

paéﬁ}pg rates which exceedgguihé passing rates of mainstream students in

-82-. P . ’ ~
g}" e ‘




comparable classes in every case but one (qecmetry). in almost all cases,
o1,
-the“differences in favor of program students were statistically significant

(that is, greater than was likely to ﬁaye occurrad by chance). .0n the whole,

program students met.thg criterion for achievement. i the content areas.
i8N . . . .

. . . kS

Achievement on City-Wide and Regents Tests

Students who took city-wide social studies tests in Spanish or : "

“French achieved am overall passipng rate &f 86 p&rcent.' Host of the

Y
. N

students who were gligible took the test.

-

Students hpo took city-wide or regents tests in French or Spanial \
réading achieved ﬁign‘fateg of success on them, although, some siudent;
‘who weré eHgiAble to take: thé examinaticns did not actedlly take them..
‘Rateé'ofkpassing Eﬁnqad from 78 percent on the Spanish city-wide exam, «.
Level II to 190 percent on the French regents examinatton and éhe French

-

cfty-wide r :am, level 11, The overall passing rate was 85 percent,
- b

Achievement in Native Langquage Classes -

L]

In coursas in thetr native language, Hispanic students generally

. . . - 4
achieved high passing rates, ranging from q; percent (Spanish, Level II, ’~
‘ €

sprjné, 1981) to 84 percent (Level Vv, fall 19807, Overail passing rates

i ~ -

weré 78 percent in the fa' .and 76 percent in the spring, -~

Hzitian students achieved very hich rates of passing fn their

French classes. In all classes but one,.’'passing rates were 100 percent,

The ovarall passing rate was 100 percent.in the fall and 93 percent fn \

- the spring.




~

Achie?emént~in‘§usiness Classes *

| 3 - /.) e ‘\X. —!:: |

In business and vocational courses, Haitian and stpanic students
- ‘ »

. achieved high rates of success (genera?ly achfevfng,nassing rates of 90 >
’ perceqt or over). ; T B B
. Attendance : ) . '

The attendance rates for bilingual students of all grade levels

and language groups were significantly higher than the overall rate foh

mans;ream students. | - . : . ,

’ _;. ) ) | .- ) ‘\
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o it - VII." CONCLUSIONS AND. RECGMMENDATIONS . -
T -v3: t‘ The following sections represent a summation of informatdon

gathereﬂ by tht eva]uation team by means of intervievs with staff and

students, classroom cbservatjdns, reviews of curricula and materials,

r ’

and analysis of student achievement and attendance data (these were ‘

supplied by the nrograw and analyzed by tha Office of Bducational Evalua-

4 -
r

P
~

Ctiong, “
T S S
t. ONCLUSION
;2 CL \\\\\\::sthe end of its first year of funding, the froject Become
;‘ staf? has titutiona]ize trong program of instructicnal ana sunpcrt
: ‘;\: . ‘/ -“-_ \ ‘ R
— ~———Zarvices to students. -
:}—’\-- . - \“"\‘ ® ’ s ’ ’
-\\;\ taffing. ThE\staff members are on the who}e highly experienced;

N?Eﬁh?t%ed,to the progran and the students. Al] staff members,

T\\ “Kinciuding the projesi d{;eE%;r:;teacn}ng end non-teaching staff, are

T

~< availaﬁte to students on a daiTy basis, and create an atmosphere of active

conc Their 1nvolvement with students in and outside of class is

/ I — - e aw— < e -

indicative of the lvement wfth the program. o .

ervices. Suppart senﬁtces are ﬁaried and students
\

\

~\\\‘ ‘resggnd to them. Particu!arly effectjve is the/Weekly reporting system
. (g\thxh\\\ “follow-up) for monitorin student/progress and- heading off

>

probiems,as t \gevelop.

Counse ing and,advising are important activities, ’




‘ o~ . . C = | B
Instruction, Instrqgtiona] services are ~well-developed,
W

o

particu]arly for the Hispanic students 1n the subject areas and in Spanfsh
Curricula generally fbllow the mainstream classes, and materials are

well-developed. The staff of the Ha1tian component, as a new staf ff

‘ » B -
U L PR A R P L
(e S v nnte ot ek R

fo
v {,

servin§~a previous!y under-seryeq populatfon, has, made great efforts to

address the complex needs of the target students with curricula and

mateﬁ1a1§.. The need however, remains great for lioguistically appropriate
- . . _ S E

materfals. -~ )

>

»

* The ﬁewiy'ipsrftuted program o career ¢lasses and'éxperfences -

has been considerad & success by a11 the part!cipants 1nterv1ewed - the

7

principal, the project d*rectdr, grade advisors, particapating teacher»;

and students. Given that many, students will choose employment rather than . ,; o

\42

co!!ege after leaving schcoi, the n2 ed for joh—oriented sk1114 and ex-

P

periences-is clear, Given the visible interest shown by students in : .

choosiﬁé‘qareer options, this component appears to have addressed a gﬁ

felt need, . , KD

e e = . . - . 4

Student achievement. .The stenéth of the program is reflected
o T :
as well in the student -achievement outcomes, which are generally very

positive. Students scored good gains in .English readinq and theif knowf-

edhe of English syntax. They achieved rates of passing in ’ontent-area ) ) \ §

classes which 5urpassed the passing rates in parallel mainstream classes, - q:

-

and demonstrated attendance rates which were signfficantiy greater thaa

" that of the total school population. ‘ ) ) . )

L] — ‘ . e
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Data reportings

e

?hejgata‘reported were incomplete for many
students. Datadsbeets were submitted for 181 students, and many of those

were not fu]ly testedu Prob%ems uf data entry or scoring inconsistencies

made 1nterpretation of somﬂ outcomes d???icu?t. As & result, con-lusinus

v

about student gruwth couTa not be made 1n some areas.,

Programminc. Students in E.S.L. eiassésmwere'observed to funce

R \\\:;Eﬁfitross\g\zfn?e o¥ levqls within one "tasss “The teachers reported

Esﬁfiicxs -8S sometimes interrering‘w} th E‘S L. piacenento‘
'\\

[ e

. b
Hainstreaming; Bi}ingu'ﬁ\students, especia]!y in. the auademic

track appear tn have 11tt1e flexibilf*y in tﬁéfn programs. “Few' students
reported as participating in h1gher level mainstream content~area

. ¢lasses on-an tive basis. Hhile students do take typing and cosmetology

Sin ciasses taught in Englis —these classes were somposed of b+11ngual
students in order to maximize the effnCtiveness of the paraprofessionals.
As a resu1t, however, the range of courses in which bilingual students
Enrticipate was restricted to chose offgre& by the pragranxissgifs Ths

second, third, and ‘ourth-year‘sch‘edu‘ies proposed for career students .

r

—_— e -

- 1nc}ude a steadily 1ncreasing exposuro to the mainstream, while thas’
does not appear to be'the case. fon/f;zdemic track studengs. For academiq

students, the tastructional options appear to be fewer. . o

- . —

<

~ - -

Thus, Haitians might cTuster in one English reading class, and Hispanics
in another, - X
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Students’fparticipation'1n mainstream classes (depending, of
SR S e s T

CQurse,aon their linguistic ability, and thn recommnndations of oroqram
o e : staff) would appear at least in bart to be pne of scneduling, and thus o

Lo ) allied to the question raised in the previous paragraph, * - T

7

-Staff developmentf Project Become staff members have nade

L Substantiai contributions to the program's’Success. On the vhole, staff -

-members have appropriate credentials and much experience 1n bilingual

0

education. Thev have, throuqh participating in“onqoing course work

. shown~their commitment to their continued professional development; The

Haitian gradé advisor, however, was new to bilinguﬁ},education and was

: ' \vnot enrolled in classes which might have helped ﬁim Fulfi1l the many \° .
;_ é - \ ~ , v %;
3 - responsibi*ities which were assigned him. He had 1t appeared too man ;

;. areas of responsibility to.work effective!y at a?l of them.
> 3 ‘ 4 s
: £

Parenta1 involvement. The eya?uator found it difficult “to

‘ - “ N \

; ' ? descrioe or assess the aetivities of the parent advisorypcommittee, as e

documentation of it4 work was nut readily available. ) . T i

k1 N o
. .
¢ .
e . )
. . - -
= L - .
H ; -
: -

?fj Articulation with other departments. Both Englfsh reading and :
; . | , E S L. teachers noted that there Was no formal planning or coordination ' é
% ! - between staff members tn the two areas. Botn expressed the desirabi?ity :

’ . of such collaboration to rafnfprce the acqu1sition of Enq]ish skills by

: . bilingual students. Equally, the Haitian grade advisor expressed a neéd

.%o 1nvolve the teachers of French in addressing the needs of basic level ‘ i

LY

"“Students for, French instruction"and in reinforcing content-area concapts,

TRy where possible. Both seem reasonable areas for coordinatfon.

“~ o’ -

N b2 .
i . ’ -

o N ' £88-
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l? . N Instructional services to students in nped of basic ski]ls

RS e vmame i r———y ' o . ————— .- P

ewe?ogment. Teachers in both Hispanic and Haitian*components noted the
presence of small numbers_ of_students whose literacy skills and cognitive _ "

deyd?gpment were wgak in their first language, for whom the regular.

,bi]{nguoi classes were too difficult. These students may be at risk of

- ) "falling between the cracks" of regular student programs, which are not
AT very appropridte for them. - S .
. ; .
; RECOMMENDATIONS !

§ ' ' Nith recognition, for the achievements of the program in. 1ts °

first year, the fol]owing recommendatfons are offered to build on the

< "-

efforts a]ready made. !
; Data Report!ng : N . ' . B
¢ . ~ In order to_fully document student achievement, it is recommended

.

thaf the program make efforts to fully te?t and report outcomes for all

students served. It is a!so recommended. that the Erogram review its

|

1

|

- ‘1

%, 2
1

{

- .. evaluation deswgn with the Office of Educational Evaluation \to minimize :
é, . . testing of students and possibly e11m1n1te instruments which do not . . i
% . ‘f~2': contribute significantly to know]edge of the progrdm. . ‘ o . ' tg
o8 Programming and .Mainstreaming - '?
%f? . I While rebogn{ging that schéduling difficulties may e;ist in 5
AR | trying to program students for both:hilin§Ua1?and non-bilingual classes, -

the program is encouraged to try to place students in appropriate EoSele -
. ¢ and mainstneam ¢lasses. This may require further ‘coordination with other . ™
i , departments, but would enhance the bilingual students' linguistic and

social development, as well as expand their range of educational experi-

[} ~

SR (17 B
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5

: B - ences. Towards this end it is recommended that the proqram deve]ap
) part1a11y~mainstreamed schedu}es for academic students, as they have for :

;ﬁ}-\ students im the career tracks.” In this way, studefts with suf ficienu1y

1

wel!—developed Enqlish skil]s would both stengthen those skills and be

expbsed to a wider range,of 1nstructiona1 offerings, whil¢ not being

,
h
:
%
2

i“; . . deprived of the many seryices offered by the prigram, . ' e

R

T Staff Development

%:'< _ . It is recommended that staff deve]opmeﬁg‘actithies be focussed‘

é ’ '8n the outcomes of the aséessed needs, particuTar]y of the newést staff
?AA .. members who may require additional support to function effective]y in - ‘ §

bilingual classrooms. ' : -

— Parental Involvemant : . O

It is recommended that better documentation of parental in-

volvement activities be maintained as part of the proqram‘s record’keeping.

f -

’//juggested data include agendas of meettnqs, lists of partic1pants, and

copies of minutes.
ya .

"Articulation with Other Departments

T It is recommended that the program staff meet with representatives

- .3

L v s ;:
from the other departments serving bilingual students to facilitate the .
' coordination of instruction in E.S.L. and Engl1sh reading classes. Such

coordination may also aid in the appropr1ate placement of students 1n T

- E.S.L. classes. It 1s recommended that discussions be held with the French
/ N -
> teachers to explore ways in which instruction in each department can .,

r E " strengthen concepts taught in.the other,

S
-90- y . ’
~ ,.’

» N ~4
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Instructiona] Services to Students in Need of Basic Ski]]s Development

i . Nni]e recognizina that “their limited nuibers may prec]ude the -
' assignment of a full time staff memberS‘to them, it is reécommended that ~°®

werk on an intensive, small-group basis with these stu

|
!
}
|
Ef “'the program consider a flexible use of thg educational, aésistants; to
i uiﬁhts. A bdsic

<
~

skills .laboratory aﬁproach might be considered.

. -
- ‘ ¢ - ~ . . ¥

Services to Haitiaps

.

As has been indicated above, this Is a new compénent in need of

»

development. In adaipion'to gtaff development and coordination activities

discussed in previous recommendat;ons,'thé program is encouraged to contact
- other programs serving Haitian students in its search for materials., In

addition, the prognam is urged to continue to develop 1nd1v1dualized

materials to deal with thg diversity of studenu needs.
A} - . -

L [

If the number 6f Haitian‘students 1ncreases, 1t is .recommended

L3

that the program divide teach1ng and curriculum development/counseling

activities between separate individuals, as the existing staff is over-’

i

o . burdened. )

o, .

A L In tonclusion, it is recommended that staff and curriéu]qm
.S ‘ development efforts take the Haitian component as a particular focus, oo §

. T H i 4
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| _ L ROECHE

. FIrsT OF A SeriEs OF DIsCUSSIONS ON: ‘ P
. N ‘J -
. »THE FUTURE OF. BILINGUAL FDIGATIH
, R . 4 -
. Saturday February 7, 1981 ~<= 10:30 A, H. o ’ ,

Rbon 816 FORDHAN UNIVERSITY AT LiNCOLN CENTEZ~~~ West 60th Street and Columbus Avenue, NYC 10023

»

~ . PRESENTED BY i

-

The Association of Dominican Educators, Fordham University, Bllingual Education

. Program, and The Office of Bilingual EducatIOn--NYC Board of Education
/ . PROGRAM
I. Registration 10:30 -- 11:00 A. M, %
. » :
i1, Cultural Presentation -- 11:00 A, M, - 12:00 NOON .

1. Juan Rivaro - Poet

2. MNaniel Abreu - Gultarist no ( . i

3. Bellet Folklorico Juvenil de Nueva York . .
Lk, Grupo Musical de JHS 54 - j '
. Openfng Remarks -- 12: oo NOON - 12:30 P,.M, %
. ‘l

1. Dr, Richard £, Baecher, Director, Bilinguql Education---Fordham University

2. Mavila Rodas -- Student, Sarah J, Hale High School

W.s  Panelists A -
1. OF. Ricardo Otheguy - Director, City Ccllege Bllinguéa Education Program- J

2. Carmen Perez - Chief, Bureay of Bilingual Education, NYS Educatiom Department

3. Hon., Herman Badillc - Ex-Congressman and ﬁotable.Lawyer and Politician

b, Awilda Orta - Director, Office of Bilingual Education, NYC Board of Education

V. Questions and Discussion Session - 1:30 P, M, -- 2:30.P, M,

Vi, CLOSING REMARKS - Dr. Angela L. Carraéquillo, Assistant Professor, Fordham Universircy
Q!l: Coffee and Dan}sg - 2:30 P, M, to 3:00 P, M, ’

FOR FURTHER INFORMATIMN PLEASE CALL: Or. Angela L, Carrasquillo at 841-5515%
[:R\f: Juan Trinldad at 855-7412 -- Ext, #9 (Day) or 877-5197 (Night)

S o - —9—30« e o e o = -

¢
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CMAL ACADEMIC G"‘JZCTITES

1. Pa::ticipants who wish +5, will be aiven an oppoxtunity to paxticipate in
a bilingnal-bicnl’cn:al progrem in either the academic 0T career t*ans.

2, A3 participants will be glven an opportunity to ‘develop mnctiona". bilingur.i—-
ig, including English domifent siudents should they wish tq partisipate. )

3. A s‘hzdents in tne program will be given an opportunity to achieve Mo
;evel perfomance in the cn:r*icn.hm areas in the le.ngnage of their choice.

L. Each student participzting in the bilin;na. progran will be grouped in
ea.ch zmb:ject area olass according to his sbility in that avea, and will be changed
st zmch time as he. demonstrates magtery or need for change at that levsl. L.

5. Participants for whom English is 2 second language will be taught in their
native lafiguage, while they are simultanesusly developing comnnication skills

in Pnglish,

€. Participants for whom English is a second language will be abla to maintain
and improve their ability in their native language and culture while acquiring
gsensitivity for the new culture.

7. The positive self~image ard pride in his heritage will be reinforced by
using ths student's native languszze as the language of instruction.

8. A1l the students in the program will develop a richexr understanding of
tha variety of culfures surromnding them.

9., All students will demonstrate their understanding and apprecia.ﬁon of
cultural heritage by participating Jointly in classroon activities, school
obsarved hoiidays end festivities of cultural significence as well 29 pational
events. " . . .

} s T i .
10. The school will improve the quality of %ducatiqn “cr all children by
incorporating and expanding the range of choices for all students.

<

11. The achool will provide students with direct, "active participa’&ion in
real life settings as .a prapa.ra@ion for careers and 1ife in the broadest sense.

12, Participants will be able to increase their academic achievement, atendance,
work habits and self-esieem, marketable skills, and motivation te contime

studying. .

-94- 107
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13, A significantly highsr mmber of participanta will meet terminal objectives
fox the ‘high school diplon# and/or licensing t’beraby attaining hign school .
diploma. . ) » _ .
th. Participants will develop *ne skills and attiimdes necessary for cdmisaion
to collage and/or employment : . €
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. GENERAT, CARFER ‘OBJECTIVES

. and sdvancement into

'the field and to test appropriateneas of éareer choicea

T

“, @ .. . .
"?ilingaal é‘budehts w11l be offersd the opportunity to develop skills, not
accaaei‘ble to uhem in oher shcools or PrGErans, wﬁicq will facilitate employment

-

a3 world of careei:s.

2. Parbfcipanua 1 be able, upon consu...tad'ion with nounselor end parents, to
chocse a czreer as ea::ly gs in grades tenth, eleventh and twelfth.

3. Paxticipante in 'l:he career options nz-ogram will Bave the added opportunity

to obtain employment wh.ﬁ.a in achaol or immediately after school to facilitate

on *bhe Job training ezperience for certain skills.

L;.J Students in- the carecr ontions p:ogzam will have the opportunity to yartake
in internships :Ln provate or:,public agencies to get first~naua experience in

A

Y

Se
ooportuniﬁy foxr pemanent placement after completing prograd.

6. Participan'hs a.cquirin.g basic skilla in the fields of haalth caresrs, cos-
metolo@', and sedretarial sciendes will axper{ence the sense of pride and safis_—

Participents in the careex option progran will havs a significexntly greater

‘ facticn a.ssociated with being akillful and " capable.

t

Participanta, undey the guldance aad orientat:cn of the bilingral faculty,
will develop a greater undemtan.ding of how bili..gualism can work for thsm

8. Fostering stident's particination into the econemic life of the ccm:mmity
will =id in the development of a more positive tond beiween the school end sociaty.

A

LA - 109
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4. To provide the partitipeting stuff with additional opportunities tq

. Por ¥the Staff:

» rd

develop their own professional growth in area of bilingunl education .
through an awareness of the non-English-speaking stuﬁentg’ needs.

o L. . < . -

2. Teachsrs and parapro fesasionzls will mand their knowledge of bilingual
teaching methodology‘oy attending branches of CusY and by atterdance to in-
sarvice c:m:me7 and meetings ' . N

p

3. Tha staff will 'baccm more svare of the nﬁgeasity for ‘ﬂoser cooperation
’between the achnol and the ccmity and the staff vill eacourage parents'
pm'ticipation god"stimilate paxents enthnaiaam Inr oilingnal ecucaticn. ™

‘ot

E) -

L. The staff will actively parﬁ'ciua?i in tne Collﬁge sdvisory Comaittas
8o that they will de prepa:ad and vell Lnfvmad to advise projeoct students

' es- to the Taridus collage oppo*tuniues open to them. - -

L
Y M ¢

. The staff will hold regular mae*ingw anong themsslves to discuss ins means w

of improving their te&"ﬁi‘@ms, e.nd also to disouas pe.rt!.cular provlaeneg of in-
divndusl a*bmients. .

. t
6. ths teacher in tne project gzomp will hold meetings witn teaghers tne
regular school to foster understanding cf tne aims of bilingual progran and
eliminate tne dia'brnat wvbicn at timses evidencas itself in panifegtiona of
isolatiow and/or polarization, . x
® . '
7. =rne teachers in tns project will develop new bilingual materials in ihe areas
of mathsmatics, sclence ‘and social studies, 2s well as in tne oillngnal vocational
ca:eer ereas yhere toors is a 1ack of appropriate materials anitable for the
zmn«-mglian speairing cnild, Curricults materials tms daveloped wtll ba disse-
mingsted Smong oLiar §50.00ls. '

.. ¥ d .
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of the cnltmllys—pluralistif Amer‘cam /éocietv

8. The professional and pm;rofassiom,/ staff will gein insight into the
philoscplv and practices of bilingual adhcation as well as an appracia%ion

<

9. The atai‘f w11l be able to Mﬁag’rat’a mathndmand philosophies of caraer‘

e&ucat&on mto 2 variai;y of lea:cning situations

]

-w. Tas b lingual stafl will acun:l:e the teaching and language competancy

akilla necessary in order to?articiyate ina bi&guel—‘biwutnral p::ogram

11. A1l pecberss W% lem howvto utilize teachsr»made as uall as
cexmercially prc&ncsd catexrials fo:‘"b"ﬁihg‘au ?‘:.“b‘@.‘ama

~

T 12. A1l staff mechers will learn to adapt. and develop *elevan" and appropriate

cm:-zicu.lm me.terials gearad to the intetest level and indivi&uzl ‘needs of the
students in the bilinaual pi'cgmn )

13. Dus ¢ dif’e;'&ut levely of educational meﬁelnbe‘and proficiency, teachars
in the bilingual program will prep&ru individralized instruction packets for
eadz sabjedt avea,

1. The staff will form an ix;tsrdiaciplina:? resource tesm compossd of mémbers
uhq wil? de avai_laole for ‘training and diaséaination.

. 15 The staff will be trained and made awara of current 'oilixxgnkl pnb‘lications

so as to develop sepsitivity to the philosophy, nesda and yroblems of bilingual
education,

-
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